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INTRODUCTION

The topic of sex education is to the scientific exploration of education as a drop of water is to
the exploration of the universe. It may seem that it is only a very tiny fraction of what education
is about. It is, after all, a fairly narrowly defined area of interest for specialist researchers or
specialist teachers who are in charge of the subject in schools. However, a closer look reveals
that — just as a drop of water reflects the whole universe, its structure and its image — sex
education reflects the whole educational context, its development and direction, and its
anchoring in contemporary social and political events. Dealing with sex education takes us to

the basic questions of education itself.
Why do we need education at all?
To what extent should schools teach and to what extent should they educate?
To what extent do children need to learn a body of knowledge in an ever-changing world?
How can schools become institutions that foster social integration and cohesion?

Should schools do so through unifying perspectives or by finding ways to integrate a whole

with very different perspectives?
How is school content shaped by the ideology of the state?

There are no universal and eternally valid answers to these questions because the school is
aliving and evolving institution, intertwined with social, political, and technological
developments, forced to cope with contemporary challenges. Each generation must renegotiate
the answers. When examining sex education, we inevitably come to these general questions.
Sex education can help in the search for answers to these questions precisely because it enables
the meaningful delimitation of the slice of reality being examined, so that it is graspable.
I believe, therefore, that my work focusing on sex education can be enriching for anyone
involved in education, whether as researchers or as practitioners seeking to reflect on their

pedagogical practice.

As my habilitation thesis, I present a collection of articles published throughout my academic
career. They reflect the evolution in my thinking on the topic and encompass different aspects

of sex education, from the conceptual framing of phenomena related to children and sexuality,



to the curricular content, to the social and political contexts. This introductory commentary is
intended to illuminate the relevance of sex education and sexuality in general to education and

to link the sub-texts.

Table 1: Selected papers from the collection of previously published scholarly works

Author
no | Text Methodology note participation
(research, manuscript)

1. | Jarkovska, L., Lamb, S. (2019) Not Innocent, but theoretical essay 50%
Vulnerable: An Approach to Childhood Innocence. In
S. Lamb, J. Gilbert (Eds.) The Cambridge Handbook
of Sexual Development: Childhood and Adolescence
(pp- 76-93). Cambridge: Cambridge University Press.
Cambridge Handbooks in Psychology.

2. | Jarkovska, L. (2014) Children’s literature and the theoretical essay 100%
politics of gender. Journal of Gender and Power,
1(2), 73-83. ISSN 2391-8187.

3. | Jarkovska, L. (2006) Feminismus a sexualni vychova. | ethnography 100%
Gender, rovné prilezitosti, vyzkum. [Feminism and
sex education. Gender, equal opportunities, research]
Gender & Research, Institute of Sociology: Prague,
7(2),41-45. ISSN 1213-0028.

4. | Jarkovska, L., Liskova, K.(2013) Tradice, jeji rozpad | discursive WOS | 50%
a zachrana skrze sex: Diskurzivni strategie odptrca analysis
sexualni vychovy. [The Demise of Tradition and Its
Salvation through Sex: The discursive strategies of
opponents of sex education] Czech Sociological

Review. Prague: Sociologicky ustav AV CR, v.v.i.
49(2), 269-290. ISSN 0038-0288.

5. | Jarkovska, L. (2020) The European Union as a child | discursive WOS | 100%
molester: Sex education on pro-Russian websites. Sex | analysis
Education-Sexuality Society and Learning 20(2), 138-
153. ISSN 1468-1811.
doi:10.1080/14681811.2019.1634041.




Uvod

Téma sexudlni vychovy se ma k védeckému zkoumani vzdélavani jako kapka vody ke
zkoumani vesmiru. Mlze se zdat, ze je to jen velmi nepatrny zlomek toho, o ¢em vzdélavani
je. Je to pteci jen pomérné tizce vymezena oblast, ktera zajima jen specializované vyzkumnice
a vyzkumniky, ptipadné specializované vyucujici, ktefi danou problematiku maji ve Skole na
starost. OvSem podrobné&jsi pohled ukazuje, Ze tak jako kapka vody odrédzi cely vesmir, jeho
strukturu i1 jeho obraz, odrazi i sexudlni vychova cely vzdélavaci kontext, jeho vyvoj
a smétovani, jeho ukotveni v aktudlnim spoleCenském a politickém déni. Zabyvame-li se

sexualni vychovou, zavede nas to k bazalnim otdzkam vzdélavani.
K ¢emu nam je vlastné vitbec vzdélani?
Nakolik ma skola ucit a nakolik vychovavat?
Do jaké miry je tfeba, aby se déti v neustale se ménicim svété ucily néjaké penzum znalosti?
Jak se muze Skola stat instituci, ktera napomaha spolecenské integraci a kohezi?

Ma tak Skola Cinit skrze sjednocovani perspektiv anebo hledanim cest k schopnosti

integrovat celek s velmi odlisnymi perspektivami?
Jak je Skolni obsah formovan ideologii statu?

Na tyto otdzky nelze najit univerzalni a vécné platnou odpoved’, protoze skola je ziva vyvijejici
se instituce, provazand se spolecenskym, politickym i technologickym vyvojem, nucena
vyrovnat se s aktudlnimi vyzvami. Kazd4d generace musi odpovédi na né€ zas a znovu
vyjednavat. Pfi zkoumani sexudlni vychovy se nevyhnutelné¢ dostdvame k témto obecnym
otazkam a sexualni vychova mize pomoci s hledanim odpovédi na n€ praveé proto, Ze umozituje
smysluplné ohranicit vysek zkoumané reality tak, aby byl uchopitelny. Vétim proto, ze moje
prace zamétend na sexudlni vychovu muze obohatit vSechny, kdo se vzdélanim zabyvaji, at’ uz

vyzkumné nebo jako praktici a prakticky snazici se o reflexi svého pedagogického plisobeni.

Jako svou habilita¢ni praci predkladam soubor c¢lankti publikovanych za celou dobu své
akademické kariéry. OdraZeji vyvoj v mém uvazovani o tématu a uchopuji rizné aspekty
sexudlni vychovy od konceptudlniho rdmovani fenomént spjatych s détmi a sexualitou, pies

obsah kurikula, po spolecensky a politicky kontext sexudlni vychovy. Tento tvodni komentaft



chci vyuzit k tomu, abych osvétlila vyznam sexuélni vychovy a obecné sexuality pro vzdélavani

a abych dil¢i texty propojila .

Table 2: Texty zatazené do habilitacniho spisu v potadi dle zafazeni

<

Text

Metodologie

Poznamka

Autorsky podil

(vyzkum, manuskript)

Jarkovska, L., Lamb, S. (2019) Not Innocent, but
Vulnerable: An Approach to Childhood Innocence. In
S. Lamb, J. Gilbert (Eds.) The Cambridge Handbook
of Sexual Development: Childhood and Adolescence
(pp- 76-93). Cambridge: Cambridge University Press.
Cambridge Handbooks in Psychology.

teoreticka esej

50%

Jarkovska, L. (2014) Children’s literature and the
politics of gender. Journal of Gender and Power,
1(2), 73-83. ISSN 2391-8187.

teoretickd esej

100%

Jarkovska, L. (2006) Feminismus a sexualni vychova.
Gender, rovné prilezitosti, vyzkum. [Feminism and
sex education. Gender, equal opportunities, research]
Gender & Research, Institute of Sociology: Prague,
7(2), 41-45. ISSN 1213-0028.

etnografie

100%

Jarkovska, L., Liskova, K.(2013) Tradice, jeji rozpad
a zachrana skrze sex: Diskurzivni strategie odpurca
sexualni vychovy. [The Demise of Tradition and Its
Salvation through Sex: The discursive strategies of
opponents of sex education] Czech Sociological
Review. Prague: Sociologicky ustav AV CR, v.v.i.
49(2), 269-290. ISSN 0038-0288.

analyza
diskurzu

WOS

50%

Jarkovska, L. (2020) The European Union as a child
molester: Sex education on pro-Russian websites. Sex
Education-Sexuality Society and Learning 20(2), 138-
153. ISSN 1468-1811.
doi:10.1080/14681811.2019.1634041.

analyza
diskurzu

WOS

100%




A COMMENTARY ON THE COLLECTION

OF PUBLISHED WORKS



SEXUALITY AND SCHOOL INSTITUTIONS

Sexuality does not seem to belong in school; in school, students are supposed to be educated,
learning to read, to count, and later to know grammar rules and chemical formulas. Sexuality is
something that is supposed to remain outside the school building. If they could, quite possibly
some schools would prefer to announce over the PA system at the beginning of each school
year, ‘We ask that students leave sexuality at home and not bring it to class. Those who disobey
this order will have their sexuality confiscated and returned at the end of the school year.” At
most, sexuality may be invited as a guest in sex education classes, but otherwise it should
remain beyond the high fence of the school yard. But sexuality cannot be left at home or stowed
in the locker room upon arrival. The students cannot separate themselves from it and neither
can the teachers. Sexuality is an integral part of human life and school life. Sexuality therefore

cannot be erased from education. It is, like gender, written into the nature of institutions.

According to Freud (cited in Gilbert, 2014), sexuality is a source of curiosity, and this curiosity,
so central to learning, is in some ways a threat to education. Children are eager to learn about
sexuality, but adults proclaim that they need to learn about something else entirely. And this
something else entirely is what they should learn about in the first place, to distract them from
what they are most interested in. Freud puts learning in seemingly paradoxical opposition to
education, believing that the point of education is to teach the child to lose interest in what
really matters most. The child’s curiosity needs to be redirected away from spontaneous
instinctiveness towards culturally acceptable goals, and it is for this reason that learning
motivated by spontaneous curiosity needs to be replaced by institutionally grounded education
that gives instinctual curiosity the form of a legitimate social order. Sexuality, however, makes
its way through education whether adults and social institutions wish it or not, and it often does

so in ways that disrupt order and bring chaos.

From kindergarten to university, sexuality bubbles to the surface, refusing to be confined to
alecture on adolescence designed for sixth-grade girls. Already kindergarten teachers
(Raskova, 2011) receive questions from four-year-olds: ‘Where do babies come from?” What
is a kindergarten teacher to do with such a question? It would be best if she answered it
truthfully. But even if she does not answer, she will teach the child something about sexuality.
Trying to avoid answering by saying that the child is too young or that the child’s parents should
explain is also information about sexuality. In this way, the child learns that there is something

strange about having babies, something the teacher is ashamed of, perhaps afraid of, something

10



secret and all the more interesting. Maybe it is something wrong, something they too should be
ashamed of or afraid of or not talk about at all. The extroverted and courageous child will
understand that this area of human life is something that can always make the teacher

uncomfortable and provoke a response.

Sexuality is present in educational content and it is important to address what it contains and
how it is talked about (Sundaram & Sauntson, 2016a), and what is not talked about. Discourse
represents practices of speaking that make ways of being accessible by making them
intelligible. Discourse is a form of organising knowledge and practice that has productive and
ideological effects (Zabrodska 2009), which means that it can shape and elevate certain actors,
processes, and attitudes, while denying and marginalising others. When first graders read their
first texts as “THIS IS MY MUM. SHE COOKS.’ or listen to the fairy tale of Sleeping Beauty,
they receive messages about sexuality and also about gender (for more detail, see Jarkovska,
2013; Smetackova, 2016). Any story in which the pretext is a (hetero)sexual relationship, and
in which the fact that male and female characters occupy gender-specific and asymmetrical
roles is an obvious part and often a necessary condition of this relationship, participates in the
formation of a sex/gender matrix in which each person spins their self-concept and searches for
their place. For years, the young child listened to wonderful fairy tales about beautiful
princesses and brave princes between whom the gift of great love flourishes, and learned to read
through texts set in capital letters in which the mother prepares the meat and takes care of the
father and the children. And in this child, whether she does not feel like a desirable princess or
he does not feel like a yearning prince, there can grow, quite imperceptibly, stealthily, a sense
that they do not fit into this world, that there is something wrong with them, that the important
institution of the school does not speak to them or people like them. This feeling that they are
wrong does not even need to be expressed directly by anyone at school. It is enough to
discursively displace them (Renold, 2020). The school simply does not address those who do
not fit in (Sundaram & Sauntson, 2016b).

Sexuality is also a source of great energy and affects the relationship between learners and
teachers. Initially, sexuality is manifested mainly as affection and admiration, but as we grow
older, the volume of erotic overtones increases. Children who ‘love’ the teacher in the first
grade are on their way to liking school and learning. We see the infatuation of children’s hearts
as innocent and beautiful. But as children get older, this relationship becomes complicated.
I used to be a team leader at a summer camp. The children kept a camp chronicle, and the

chronicle keeper was a 12-year-old girl named Majka. I don’t remember if she was assigned
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the position or if she took charge of the chronicle on her own, but the truth was that she was
quite neglectful and removed from it. One day, she learned that the 20-year-old partner of one
of the other staff members was visiting the camp. She had never seen him herself; she didn't
know what he looked like or what he was like. However, the news of the young man’s
impending presence provoked her into action. Suddenly the chronicle was finished and filled
with colourful pictures. Majka fantasised about showing the chronicle to her ‘friend’ and
pondered what he might find interesting. ‘Do you think he'll read the whole thing?” and ‘Will
he like the pictures?’ or ‘And I'll say: “I didn't do a very good job with this!”” and ‘And he
might ask what my name is.” We couldn’t stop her all day. When he arrived, Majka just giggled
and watched him from a respectful distance. She probably continued to fantasise about what
she would do if he asked her what her name was or how old she was. She didn’t approach him,
even though she could have made all those fantasised situations a reality. In any case, the
chronicle was written, and Majka’s sexual desire contributed to it, clinging to a fantasy object
that was offered to her by coincidence and that had suitable imaginary parameters. Sex
education is not just curricula; it is also how adults react in such situations to such displays.
Will they ridicule them? Will they accept them with understanding and delight in the energy
they exude, or — if the displays are directed at them — will they exploit them to massage their

own egos?

Sexuality is present in the relationships between teachers and students. It is a crackling energy
that can be put to good use or misused in the teaching process. In the Czech environment, people
often act as if the sexual tension between teachers and their students does not exist. Cases of
sexual relationships are often ignored, romanticised, or treated as scandals, a response which in
turn contributes to the fact that many institutions are afraid to raise the topic because they feel
that to thematise this area of the pedagogical relationship is necessarily scandalous and it is

better to pretend that nothing of the sort exists.

The teacher-student relationship is an unequal one and therefore the responsibility for shaping
it rests primarily with the teachers. Teachers are supposed to impart to their students knowledge
that they do not yet possess; the teacher’s work is supposed to help students find their way to
their dream goals, to open the door to a sense of fulfilment through preparation for their
profession and, above all, through broadening their horizons and understanding of the world.
At the same time, the teacher has the authority and power to make decisions about the students’
lives and their futures. Thus, students look up to their teachers, are impressed by how much

they know and what they have already accomplished, and feel inexperienced in comparison. It

12



is thus much easier for students to be inspired to admire their teachers than to admire their peers,
and this admiration can easily become a precursor to feelings of infatuation. If a teacher has
charisma and arouses admiration and even a feeling of infatuation in students, this is a positive
energy that can contribute to student development, which is exactly the job of the teacher. But

if the teacher uses the situation to establish a relationship, it is a professional and ethical failure.

The professional literature describes a process called ‘transference’ (Freud, 1920; Jung, 1969;
Andersen & Berk, 1998). It is the process of transferring the feelings we had for our parents as
children to another person who is in a position of both superiority and protection towards us.
This feeling is most often described in the context of therapy and was considered by Freud as
part of the healing process (Celenza, 2010). However, it can only be healing if the therapist
actively works with these feelings as a resource that gives the patient the energy to make life
changes, find harmony, and discover a healthy way of living and conducting relationships. If
the therapist does not use this surge of energy coming from transference for active therapeutic
work, but to establish a relationship, it is a major ethical and professional failure. This is because
the therapist wastes the healing potential of transference and at the same time deprives the
patient of their therapist, i.e. the professional from whom the patient needed professional help,
by replacing this role with that of a partner. The role of the teacher is different from that of the
therapist, but in many ways it is similar to that of the parent. Eroticism and sexuality are present
in these relationships. It is not helpful to pretend that they are not or that they can simply be
repressed; it is necessary to talk constructively and establish boundaries, transparent rules, and
procedures for what to do if someone comes dangerously close to or crosses the boundaries

(Smetackova & Pavlik, 2011; Sundaram & Jackson, 2018).

CHILDREN, CHILDHOOD, AND SEXUALITY

The idea that sex education is a very narrow and specialised topic is based on the belief that
school and childhood in general do not really have that much to do with sexuality. As Wallis
and VanEvery point out, many laypeople as well as professionals believe that sexuality does
not exist in young children in kindergarten and in basic school and that children are asexual and
innocent beings (2000) who need to be protected from sexuality because it could corrupt them
and destroy their childhood and innocence. Such considerations are based on a common-sense
conception of childhood and sexuality and do not suffice in an analytical consideration of the

topic (Lamb, 2001). Why should innocence imply asexuality? Why should sexuality imply
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corruption and guilt? This thought construction reflects the social representations of childhood
and sexuality and the discourses through which they are grasped. In order to understand the
often difficult negotiation of curriculum content and political struggles around sex education,
as well as the challenging nature of the didactics of sex education, we need to understand the
discourse around sexuality and childhood. The articles Not Innocent, but Vulnerable (Jarkovska
& Lamb, 2019) and Children’s Literature and the Politics of Gender (Jarkovska, 2014) provide
an analytical grasp of the concepts. The first article addresses the issue of child protection and
childhood in the context of sexuality. Child protection is most often cited as the reason for the
taboo around child sexuality. We see this aspect more often misused than applied; however, we
have to take the question of protection seriously. A critical approach to the discourse of sexual
innocence in children and of emancipatory efforts to promote the sexual agency of children can
seem to overlook the fact that the conceptual framing of childhood as innocent has entitled
children to previously unprecedented protections. This protection may, from a certain
perspective, seem like protection through the encirclement of a high fence with barbed wire on
top. However, in seeking to bring down this somewhat oppressive fence, we should not forget
that protecting children from sexual exploitation and violence is a priority. Written with Sharon
Lamb, the article sought a starting point for a conceptual frame of childhood and sexuality that

encompassed both child sexual agency and entitlement to protection.

The second of the two articles, Children's Literature and The Politics of Gender (Jarkovska,
2014), relates the concept of sexuality and childhood innocence to the children’s books that
thematise gender and sexual diversity. Using several books as examples, I document how even
texts perceived as liberal and progressive are inhibited by dominant discourses that deny those
who are different the right to an unconditional existence. In these books, difference is often
justified by utility and deserved credits. Usefulness and functional utility is the bottom line to
get the ‘normal’ to tolerate the ‘different’. The plot laid out by the milestones of someone who
is strange and therefore rejected, someone strange who has done something good for the normal
ones, the normal ones who therefore accept the strange one among themselves, implies that the
‘strange’ one must earn recognition and must earn some indulgence for their difference by their
actions. The question of what use the ‘normal’ ones are to the strange one, and what they have
done that is useful and good is never raised. Stories conceived in this way are consistent in their
application of the principle of ‘tolerance of difference’, which is already being overcome and
replaced by the concept of diversity. Tolerance, according to Mendus, is merely a substitute for

the acceptance that is a necessary condition for true equality, for it maintains the power
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relationship between the ‘tolerators’ and the ‘tolerated’ (Mendus cited in Wilson, 1993: 174).
While the concept of tolerance is based on the dichotomy of normal/different or us/them and
corresponds to the modernist conception of democracy as a majority rule that maintains respect
for the minority but maintains a privileged position in relation to it, the concept of diversity is
meant to shift attention to the fact that we are all different in some way, we all have our
peculiarities, and the system needs to be opened so that we can all fit into it and find our places,
rather than constantly measuring ourselves against the norm and normality. This conceptual

shift from tolerance to diversity is very important in terms of the content of sex education.

THE POLITICAL GAME OF CURRICULUM

The curriculum is subject to ideological disputes between different social actors who want to
project their goals and values into the form of sex education (in sex education, see for example
Lamb & Randazzo, 2016). It is therefore necessary to address not only the form of the
curriculum, but also the political and social context in which it emerges. I would like to mention
here a few historical contexts that can help to understand the current content of sex education
and the debates around it. Sex education is not an achievement of recent decades in education;'
it has always existed in various forms as part of education and training. The idea that schools
and the state have a responsibility to teach young people about sex is essentially modern. It is
linked to the profound changes of the birth of modern society, which also affected the field of

sexuality and which Michel Foucault has described convincingly.

According to Michel Foucault, the current conception of sexuality as an integral part of the
individual was born precisely with the advent of modern society. Until then, of course, there
were norms that defined legitimate sexual relations and practices, but the violation or
observance of these norms was not seen as a defining feature of a particular individual. Foucault
illustrates this with the example of sexual intercourse between two men. In pre-modern times,
this situation described two men who had committed a sin; in modern times, this behaviour is
used to define them — they become homosexuals. Sexuality begins to be viewed primarily

through the prism of its reproductive function. Foucault showed that since the 18th century,

! For more on the history of sex education under socialism, see Liskova, Jarska, and Szegedi (2020).
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there has been a growing interest in sexuality that is dysfunctional from this point of view, i.e.,
sexuality that is non-reproductive. Such sexuality is identified as a perversion and something to
be eradicated by either treatment or punishment. This view has also influenced attitudes towards
child sexuality, which is also unproductive. Sexuality is discursively displaced from the
landscape of childhood and the child begins to be constructed as asexual at this time. Foucault
commented that this was why they were forbidden to talk about it, why one closed one’s eyes
and stopped one’s ears whenever they came to show evidence to the contrary, and why a general

and systematic silence was imposed (Foucault, 1978).

But this displacement does not mean that child sexuality is ignored. The silence is imposed on
children, but it is precisely the pressure from adults that needs to be exerted to suppress it.
Sexuality becomes the subject of medical treatises and the subject of many pamphlets aimed
primarily at young men, warning them in the first instance of the pernicious consequences of
masturbation. This is also related to the shift in the sphere of technologies of power described
by Foucault. It is exercised through governance rather than force. And so these pamphlets no
longer prohibit masturbation as a sin, but conceive of the prevention of masturbation as part of
health and hygiene care, trying to detail its disastrous health consequences such as headaches,
general physical malaise, or blindness. Young men should avoid it not because they fear

punishment but to stay healthy.

As ridiculous as warnings about blindness due to masturbation may seem from today’s
perspective, they serve to illustrate the fact that the history of sex education must be read as
part of the broader struggles of modern times over who exercises power over the bodies and
simultaneously the minds of the rising generation. Will it be the Church or medical science?
The discursive shift from masturbation understood as a sin that leads to hell to masturbation as
a health risk illustrates the tendency for power to shift from authoritarian governance (the
Church) to often strongly paternalistic but no longer authoritarian governance (through social
and health policies), with more and more areas of personal life coming under rational control.
The history of sex education is thus also in significant part the story of the modern
Enlightenment, which sought to overcome the darkness of ignorance through rationality,
scientific knowledge, and the ordering of individual and social life on the basis of that

knowledge.

The theme of relationships and sexuality can also be found in historical texts on education and

upbringing. They were touched upon, for example, by Jean-Jacques Rousseau in his treatise
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Emile, or On Education (1762), in which he presented love, happiness, and sex as inextricably
linked. Sexuality is formally theorised, especially in relation to nature, socialisation and
imagination, in the second part of Emile, or On Education. In Book V of Emile, Rosseau argued
that woman should be subordinate to man (Howells, 2005). He expressed the belief that men
and women would be happiest if they assumed the appropriate gendered roles. This is not
because gender roles have any value in themselves, but because it is the only way couples can
have a harmonious relationship and a happy life (Jonas, 2016). These passages of Rousseau are
interesting to us for two reasons. They illustrate that sex education is closely linked to gender
relations, and that through such sex education boys and girls are educated not only in desirable
sexual behaviour but also in appropriate gender roles. At the same time, however, this
conception presents these roles as socially constructed, because it described them as something
that must be arrived at through education, not something that boys and girls would naturally
grow into without effort. Rousseau’s text rests on a foundation that can still be seen in sex
education today: he saw education as a process that was meaningfully carried out rationally in
order to lead to a functional way of life. This foundation is exactly what I analysed in my study

Sex Education and Feminism (Jarkovska 2006).

The ambition of this text is not so much an exhaustive historical survey of all sources and
approaches to sex education. Its purpose is to demonstrate that sex education is the result of the
cooperation or conflict between different social and political actors and their values and
worldviews. On the one hand, there is Michel Foucault’s observation that sexuality is subject
to rational governance through health science. However, social attitudes towards sexuality are
changing at other levels. Jeffrey Weeks argued that we live ‘in the midst of a long, unfinished
but profound process of revolution that has transformed the possibilities of experiencing sexual
diversity and sexual life by creating intimate life and by bringing people the possibility of
greater openness and claim to self-concept, and in so doing has been very beneficial for most
people’ (Weeks. 2007). By this, Weeks means the sexual liberation that brought freedom
through the decriminalisation of homosexuality, the legitimisation of non-marital sex, and
sexual and gender self-expression in general. We might equally include here the naming of
sexual oppression through sexualised violence and the exploitation of women. I applied this
emancipatory perspective in my first study on sex education when I analysed the particular form
of sex education in primary school from a gender perspective. The result was the article
Feminism and Sex Education, in which I focused precisely on those aspects of sex education

that continue to preserve and reproduce gender asymmetries. My analysis shows that sex
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education focuses on the functionally reproductive aspects of sexuality, making it inherently
heteronormative and also gender asymmetrical. It conforms to the aforementioned pattern in
which functionality ensures legitimacy. Thus, in 2006, an article was published with the aim of
contributing to the improvement of the content of sex education. The shift of this focus could

help to make this educational topic even more inclusive and non-discriminatory.

This sexual and gender liberation is part of a radical change in what is perceived as the social
order. The tightly set and maintained boundaries between different groups of people have also
defined ideas about morality. The transformation of values and norms brings not only liberation
but also uncertainty. This insecurity from the perceived loss of a fixed order and clear moral
principles leads to a certain backlash against this gender/sexual liberation and a counter-
pressure seeking to restore the old order. These tendencies are reflected in the initiatives of
opponents of sex education who believe that the current sex education shaped by democratic
ideals of diversity is harmful to children and society. These voices are very strong in countries
such as Slovakia and Poland, where the Church plays a significant social role, despite being an
institution that is losing its influence in the processes of modernisation and democratisation. In
the Czech Republic, the Church has not played such a significant role. However, in 2010 even
the Czech Republic faced a heated affair with sex education. Josef Dobes, a member of the
party Véci veifejné [Public Affairs], who was linked to ultra-conservative church circles,
became the Minister of Education at that time. The previous leadership of the Ministry of
Education had prepared a booklet entitled Sex Education - Selected Topics, to which
I contributed a chapter on sex education from the perspective of gender equality. Under
Minister Dobes, a group of ultra-conservative sex education opponents gathered in a Committee
on the Defence of Parental Rights, which sparked a heated media debate about the handbook
and got the Minister to withdraw it from the website, and started lobbying for the removal of
sex education from the national curricula (RVP)2. In 2010, I started to analyse the voices
criticising sex education and fighting for its removal from schools; in 2013, I co-authored an
article with Katetina LiSkova entitled The Demise of Tradition and Its Salvation through Sex:
The Discursive Strategies of Opponents of Sex Education (Jarkovska & Liskova, 2013).

2 Their internal materials were titled ‘Cleaning up the RVP’ and sought to remove words like genitalia, sexual

abuse, etc. from the national curricula (RVP).
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The moral panic around the topic of children and sexuality as well as around emancipation and
gender equality (Ringrose, 2013) has undeniable politically activating potential. In recent
decades, the democratic world has seen a rise of populism that has built on the backlash of
emancipatory movements and modernisation processes. Certain political and social actors have
taken advantage of the tensions and uncertainties associated with the reconfiguration of the
sexual and gender order and have exploited the moral panic that offers the possibility to
sentimentally recollect a past that can be adored — the idealised ‘good old days when everything
had its place’. This moral panic around gender and sexuality has come to play a role in the
domestic political context and has also become interesting in terms of international
developments. This shift is explored in my article The European Union as a child molester: Sex
education on pro-Russian websites (Jarkovska, 2020), in which I analyse how this moral panic

has been capably exploited by Russian propaganda.

Discourses of sexuality and gender have become part of the ideology that the Kremlin is trying
to use to destabilise the ‘“West’. Through what is called the ‘defence of traditional values’ and
the ‘fight against gender ideology’, Vladimir Putin is strengthening the establishment,
weakening the opposition, and, above all, winning international allies. He presents himself as
a ‘real man’, which is no longer a category in the West (because of political correctness,
feminists, and LGBTQ+). He is positioning himself as the leader of a conservative revolution
that offers a solution to the crisis of values in Western societies. This crisis, he argues, is
characterised by spiritual decline, the loss of Christian morality, right-wing liberalism in
economics and left-wing liberalism in culture, and open sex education is just part of it. The
fight against so-called gender ideology is part of Putin’s strategy to undermine the Western
coalition and win allies and supporters across Europe and the US. Sex education, with its
divisive potential for controversy, has become attractive for disinformation aimed at
destabilising society. In my analysis, I show how articles about sex education on pro-Russian

websites undermine trust in institutions and democratic values.

A CLASH OF MORAL VALUES?

Fortunately, this shift from examining the educational content of sex education to international
politics and disinformation in my research work does not mean that I no longer focus on the
curricula and content of sex education. Developing high-quality and inclusive sex education

materials and sources is part of my applied professional work. Nevertheless, it is still a little
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worrying that the debate on sex education may be moving from the question of what and how
to communicate to children and young people through sex education to the fact that this topic,
even in the secularised Czech Republic, can become something that divides society and is
subject to disinformation and propaganda. I therefore consider it very important to examine sex
education precisely with regard to the involvement of the various social-political actors who
speak out and make demands on schools and the system. Without this analysis, an observer
unfamiliar with the situation can easily fall into the trap of seeing the conflict over sex education
as a clash between conservative and liberal approaches, a clash between religious and secular,
and reflecting a stricter or more relaxed view of moral values. For this reason, too, I think it is
still important to show that sex education is not mutually exclusive with religiosity, and that

efforts to open sex education do not contradict appeals to moral values (e.g., Lamb, 2013).

The history of sex education demonstrates that the party promoting sex education also had
a strong religious background, which we can document with examples from global and Czech
developments. Mary Steichen Calderone, one of the most influential sex education advocates
in the United States, co-founder of the Sex Information and Education Council of the United
States (SIECUS), was a Quaker and described her activism on sexual rights as spiritually driven.
Her sex education efforts stemmed from her faith-based social work, during which she
witnessed many drastic situations related specifically to sexuality and reproduction, including
unwanted children, sexual violence, and health-threatening illegal abortions. But her work was
not just motivated by effort to prevent pathologies; she saw sexuality as part of the spiritual
being. She stated, ‘Whether one is Christian, Jewish, theist or non-theist, black or white, we
cannot exist or survive if we lack the deep conviction that to be human is to be good. And since
humans were created as sexual beings, then being sexual must — or should — be good as well.’
(Griffith 2017: 167) Calderone sought and found allies among all religious groups that were
willing to recognise the expertise of physicians. Calderone had a number of liberal Protestant
associates who worked selflessly with SIECUS. Reverend William Genne of the National
Council of Churches served as secretary of SIECUS, and Presbyterian chaplain Graham Cole
and Rabbi Bernard Kligfeld served on the board of directors. The alliance between SIECUS
and the religious groups resulted in the ‘Interfaith Statement on Sex Education’ which was
published in June 1968. The document was signed by three major U.S. religious organisations:
the National Council of Churches, the Synagogue Council of America, and the United States
Catholic Conference (Griffith 2017: 183). From today's perspective, the document spoke in
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a conservative tone, but it is definitive proof that, in general, advocates of sex education do not

overlap solely with non-religious segments of society.>

The history of sex education in the Czech Republic shows that the situation is much more
diffuse than it sometimes appears at first glance. After the Velvet Revolution in 1989, the
Ministry of Education decided to create a new concept of sex education and the sexologists
Antonin Brzek and Jifi Mellan were in charge. Antonin Brzek was a sexologist with a Catholic
background, active in the Christian Democratic Party. However, the sex education curriculum
that he developed with Mellan was opposed by the Committee for the Defence of Parental
Rights, founded in 1995. The small and — in the secular Czech context — seemingly insignificant
association managed to prevent the curriculum from being introduced in schools. VORP’s
representatives expressed surprise that Antonin Brzek was involved in such activities as
a Christian and described his efforts as a tendency of some Christian Democrats to gain political

capital by rejecting real Christian values and trying to please the general public.

I see the issue of plurality of opinion as essential for the school of the 21st century, and the
topic of sex education can be a model in this area. From a didactic point of view, it is crucial to
build a curriculum that contains relevant and scientifically validated facts, to incorporate soft
communication skills and the plurality of worldviews and moral attitudes related to the cultural
and religious background of families, and to navigate through all this in the face of

disinformation and conspiracy theories and the power plays of other political and social actors.

METHODOLOGICAL REMARKS

The articles included in my habilitation dossier, which are based on my own research, each
contain a description of the methodology, so I do not consider it meaningful to discuss the
methodology of individual studies in this introductory commentary. I only mention here that all
the texts rely on qualitative methodology, primarily ethnography and discourse analysis.

However I consider it appropriate to mention my own positionality. The professional work

3 When I spoke about sex education with colleagues in the US, I learned that excellent sex education programmes

are provided by the Unitarian Church. In these church-organised programmes, youth often learn much more and

more openly than in schools.
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I have been doing on sex education for about fifteen years now, and the continuous monitoring
of debates on sex education, as well as my active participation in the events surrounding sex
education (e.g. participation in the revisions of the RVP), as well as the effort to contribute to
its improvement by writing texts, preparing didactic materials, and lecturing seminars, means
that my research interest becomes to some extent autoethnography. Autoethnography is
aresearch method that uses personal experience to enable the researcher to describe and
interpret the phenomena, events, or processes under investigation. Autoethnographers believe
that personal experience is imbued with political/cultural norms and expectations, and therefore
pursue rigorous self-reflection, which we refer to as ‘reflexivity’, to identify and examine
political and cultural norms, expectations, or events. Autoethnography can best be described as
the intersection between the researcher herself and social life, and as her efforts to navigate
these events (Adams, Holman Jones, & Ellis 2015). Each of the individual studies has been
produced with a particular research aim; however, in compiling them into a unified whole and
writing this explanatory introduction, my own engagement with the field cannot be overlooked,
and I will therefore further reflect on my own positionality and subjectivity in this

methodological note.

As a sex education researcher, I do not consider myself to be a detached and objective observer.
I subscribe to a tradition of engaged scholarship. That is, I reflect on the fact that the science
we do is always done from a particular position that helps shape the questions we ask, is related
to the conditions and funding available to us, and reflects a desire to not only understand things,
but to understand them with a particular purpose. I consider this not a limitation but rather
a strength of my research. Social science, which seeks to understand human experience as a
series of rational, cognitive decisions, neglects many aspects that can be grasped through human
subjectivity itself, and in social science methodology this approach is entirely legitimate (Ellis

& Flaherty, 1992).

This is a common position in the field of pedagogy, since the goal of pedagogy is to seek good
educational pathways and to discuss the fact that what is good may not be universally good. It
may serve different social groups, and different educational goals. At a time when we
increasingly observe a divided society and declining social cohesion, I believe that the study of
sex education and the sometimes dramatic events surrounding it is very useful precisely for
understanding not only how value conflict arises and deepens, but in terms of finding

pedagogical ways to educate about sexuality. In a classroom where there are children from
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families with a variety of views and religious backgrounds, such an understanding can also be

helpful in finding ways to promote social reconciliation in the wider society.

I work not only as a researcher, but also as a populariser and lecturer of seminars for educators.
When I analyse and promote sex education, my aim is that it should not be oppressive, that it
should not prescribe the right paths, but rather that it should be a platform on which children
and young people, and often also adults, can confidently ask their questions and seek answers
together — answers that will not necessarily have universal validity. A new direction for sex
education can be opened by the involvement of an ethics of care, which has the potential to
bridge current contradictions and emphasise neglected aspects such as solidarity (Jesenkova
& Minarovicova, 2018). I base my activities on the premise that sex education should be an
opportunity for participants to explore their own boundaries and desires, rather than letting them
be dictated, whether by peers, institutions, or pornography. In order for this to be the case,
I believe it is also important to understand where the roots of the current form of sex education

are, and it is to this end that my work presented in this volume is dedicated.
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SEXUALITA A INSTITUCE SKOLY

Sexualita jakoby do Skoly nepatfi, ve Skole se maji zaci vzdélavat, ucit se Cist, pocitat a pozd&ji
vyjmenovana slova a chemické vzorce. Sexualita je né¢im, co ma zlstat mimo Skolni budovu.
Kdyby to $lo, dost mozna by nékteré skoly nejradéji na za¢atku kazdého Skolniho roku vyhlésily
rozhlasem: ,,Z4dame, aby Zaci nechali sexualitu doma a nenosili ji do vyudovani. Kdo tento
ptikaz neuposlechne, tomu bude sexualita zabavena a vracena na konci Skolniho roku.*
Sexualita se mize nanejvys pozvat jako host do hodin sexualni vychovy, ale jinak at’ ziistane
za vysokym plotem $kolni zahrady. Jenze sexualitu nelze nechat doma ani odlozit pfi ptichodu
v Satn€. Nemohou tak ucinit zaci, ale ani vyucujici. Sexualita je v hojné mife neodd¢litelnou
soucasti vzdélavani. Sexualitu nelze vygumovat ze zivota lidského ani ze Zivota Skolniho. Je,

stejné jako gender, vepsana do povahy instituci.

Podle Freuda (cit. dle Gilbert 2014) je sexualita zdrojem zvédavosti, a tato zvédavost, tak
ustfedni pro ucenti, je svym zptisobem hrozbou pro vzdélavani. Déti dychti poznavat sexualitu,
ale dosp¢li jim vysvétli, Ze poznavat pottebuji néco uplné jiného. A toto néco uplné jiného by
se mély dozveédét predevsim proto, aby je to odvedlo od toho, o co se zajimaji nejvic. Freud
stavi uceni do zdanlivé paradoxni opozice ke vzdélavani a domniva se, Ze smyslem vzdélavani
je naucit dité, aby ztratilo zajem o to, na ¢em ve skuteCnosti zalezi nejvic. Zvédavost ditéte je
tteba presmérovat od spontanni pudovosti ke kulturné ptijatelnym cilim a pravé z tohoto
divodu je potfeba nahradit uceni motivované spontanni zvédavosti instituéné¢ podchycenym
vzdelavanim, které pudové zvédavosti vtiskne formu legitimniho spolec¢enského fadu. Sexualita
si ovSem razi svou cestu vzdélavanim bez ohledu na to, zda si to dospéli a spole¢enské instituce
pieji nebo ne. Casto takovymi zptisoby, které fad narusuji a pfinaseji chaos o to silngji, o co

méng jsou zuCastnénymi aktéry a aktérkami reflektovany.

Od matetskych Skolek po univerzitu probublava sexualita na povrch a odmitd se nechat
ohranic¢it prednaskou o dospivani uréenou pro divky ze Sestych tfid. Uz ucitelky v matefskych
Skolach (Raskova 2011) dostavaji otazky od ctytletych: ,,JJak se rodi miminka?*“ Co si ma
ucitelka ve Skolce s takovou otazkou pocit? Nejlepsi by bylo, kdyby na ni pravdivé odpovédéla.
Ale 1 kdyz neodpovi, néco dit€ o sexualité nauci. Snaha vyhnout se odpovéedi s tim, ze je dité
moc malé, anebo ze mu to maji vysvétlit rodice, je totiz taky informaci o sexualité. Dité se takto
dozvi, Ze na tom rozeni miminek je néco divného, néco, za co se pani ucitelka stydi, ¢eho se
mozna boji, co je tajné a o to zajimavejsi. Moznd je to néco Spatného, za co by se 1 ono mélo

stydét nebo se toho bat, piipadné o tom viibec nemluvit. Pokud je dité extrovertni a odvazné,
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pochopi, Ze tahle oblast lidského Zivota je né€im, ¢im mize ucitelku vzdycky ptivést do uzkych

a ¢im se da provokovat.

Sexualita je pfitomna ve vzdélavacich obsazich a je dulezité se zabyvat tim, co obsahuje a jak
o tom mluvi (Sundaram, Sauntson 2016a). A o ¢em nemluvi. Diskurs pfedstavuje praktiky
mluvy, které zpiistupniuji zplisoby byti tim, ze je dé€laji srozumitelnymi. Diskurs pfedstavuje
formu organizace védéni a praxe, kterda ma své produktivni a ideologické efekty (Zabrodska
2009: 81), coz znamend, ze muze urcité aktéry, procesy, postoje utvaret a zvyhodinovat, jiné
popirat a marginalizovat. Slabikafové “MAMA MELE MASO” nebo pohadka o Sipkové
Rizence, to vSe détem piedava zpravu o sexualité, a také genderu (blize Jarkovska 2013,
Smetackova 2016). Kazdy ptibéh, jehoz pretextem je (hetero)sexudlni vztah a v némz
samoziejmou soucasti a casto 1 nezbytné¢ nutnou podminkou tohoto vztahu je skutecnost, ze
muzské a Zenské postavy zaujimaji genderové specifické a sobé navzajem asymetrické role, se
spolupodili na utvéafeni sexudlné-genderového matrixu, ve kterém kazdy cloveék spfada své
sebepojeti a hledd své misto. Mal¢ dité po 1éta poslouchalo nadherné pohadky o krasnych
princeznach a stateCnych princich, mezi kterymi vzkvéta dar velké lasky, a ucilo se ¢ist skrze
texty vysazenymi velkymi pismeny, ve kterych mama mele maso a pecuje o tatu a déti.
A vtomto ditéti, pokud se neciti dostatecné zddouci princeznou, chrabrym princem, ktery
o princeznu usiluje, ani mamou, ktera chce mlit maso pro svou rodinu, miize zcela
nepozorovan¢, pokradmu naristat pocit, ze do tohoto svéta nezapada, Ze je s nim néco Spatné,
ze vyznamna instituce Skoly nepromlouva k takovym, jako je ono samo, a to aniz by mu kdokoli
ve §kole fekl, Ze je $patné. Stacilo ho diskurzivné vymistit (Renold 2020). Skola jen nemluvila

o takovych, jako je ono (Sundaram, Sauntson 2016b).

Sexualita je také zdrojem obrovské energie a ovliviiuje vztah mezi studujicimi a vyucujicimi.
Zpocatku jde predevsim o ndklonnost a obdiv, ale s pfibyvajicim v€ékem naristd objem
erotickych podtont. Déti, které “miluji” v prvni tfid€ pani ucitelku/pana ucitele, jsou na nejlepsi
cesté si oblibit Skolu i u€eni. Zamilovanost détskych srdci vniméme jako nevinnou a krasnou.
Jenze s pfibyvajicimi roky déti se tento vztah zacina komplikovat. Kdysi jsem délala vedouci
na jednom tabote. Déti psaly taborovou kroniku a spravkyni kroniky byla dvanactiletd Majka.
UZ nevim, jestli ji funkce byla pfidélena, nebo si vzala kroniku na starosti sama od sebe, ale
pravdou bylo, ze ji docela zanedbavala a odbyvala. Jednoho dne se dozvédéla, ze tabor navstivi
dvacetilety partner jedné z vedoucich. Sama ho nikdy nevidéla, nevédéla, jak vypada ani jaky
je. Avizo o ptitomnosti mladého muze ji vSak vyprovokovalo k aktivité. Najednou byla kronika

dopsana a doplnéna pestrymi obrazky a Majka fantazirovala o tom, jak pfiteli své vedouci
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kroniku ukéze a co by ho asi mohlo zaujmout. “Myslis, Ze si to precte cel¢?”, “Budou se mu
libit ty obrazky?”, “A ja feknu: Tohle se mi moc nepovedlo.”, “A on se tfeba zeptd, jak se
jmenuju.” Cely den jsme ji nemohli zastavit. Kdyz doty¢ny piijel, Majka se jen chichotala
a z uctivé dalky ho pozorovala. Nejspis dal spradala fantazie o tom, co by ud¢lala, kdyby se ji
zeptal, jak se jmenuje nebo kolik ji je let. Nepfiiblizila se k nému, i kdyZ si mohla vSechny ty
vyfantazirované situace vyzkouset v realité. Kazdopadné kronika byla napsand a pfispcla
k tomu Majcina sexualni touha, ktera se zavésila na fantazijni objekt, jenz se ji shodou okolnosti
nabidl a mé&l vhodné imagindrni parametry. Sexudlni vychova je i to, jak dospéli zareaguji
v takovychto situacich na takovéto projevy. Zesmesni je? S pochopenim a s radosti z prystici
energie pfijmou, nebo zneuziji pro masdz svého vlastniho ega, pokud jsou nasmérovany na

jejich osobu?

Sexualita je pfitomna ve vztahu mezi vyucujicimi a Zactvem. Je to tfeskutd energie, kterou je
mozné v pedagogickém procesu dobie vyuzit, ale i zneuZit. V ¢eském prostiedi se asto setkdme
s tim, jako by sexudlni napéti mezi vyucujicimi a jejich svéfenkami a svéfenci neexistovalo.
Ptipady takovych sexudlnich vztahii se nezfidka ignoruji nebo romantizuji, ptipadné
skandalizuji, coz zpétné ptispiva k tomu, Ze mnoh¢ instituce se boji téma oteviit, nebot’ ma;ji
pocit, Ze tematizovat tuto oblast pedagogického vztahu znamena nutné skandal a je tedy lepsi

ptedstirat, Ze nic takového neexistuje.

Vztah vyucujici-studujici je vztah nerovny a proto zodpovédnost za jeho tvarovani spociva
v prvni fad¢ na vyucujicich. Ucitel ma svym studentiim a studentkam piedat znalosti, které oni
zatim nemayji, jeho prace jim ma pomoci najit cestu k vysnénym ciliim, otevftit dvete k pocitu
naplnéni skrze pifipravu na jejich profesi a predev§im skrze rozSifovani obzorii a porozuméni
svétu. Zaroven ma autoritu a moc rozhodovat o jejich zivotech i budoucnosti. Studujici tedy ke
svému vyucujicimu vzhlizeji, jsou ohromeni tim, kolik toho vi a co uz dokazal, a ve srovnani
s nim si pfipadaji nezkuSeni. Pro ucitele je tak mnohem snazsi vzbudit obdiv pravé u studentl
a studentek nez u sobé rovnych kolegii a kolegyii a tento obdiv se snadno miize stat predstupném
pocitu zamilovanosti. Pokud ma ucitel charisma a vzbudi u studujicich obdiv a klidné i pocit
zamilovanosti, jedna se o pozitivni energii, kterd miize pfispét k jejich rozvoji, coz je presné
ten ukol, ktery ucitel ma. Pokud ale vyucujici vyuziva tuto situaci k navazani vztahu, je to

profesni etické selhani.

Odborna literatura popisuje proces, kterému se tika prenos (Freud 1920, Jung 1969, Andersen,

Berk 1998). Je to proces, kdy pieneseme city, které jsme jako déti chovali ke svym rodi¢tim, na
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jinou osobu, kterd je vi¢i ndm v nadfazené a zaroven ochranitelské pozici. NejCastéji je tento
pocit popisovan v terapii a uz Freud ho povazoval za soucast 1é¢ivého procesu (Caldenza 2010).
Lécivy ale muze byt pouze v piipadé, Ze terapeut s témito city aktivné pracuje jako se zdrojem,
ktery dodava klientce/klientovi energii ménit svlij Zivot, nachdzet harmonii a najit si zdravy
zpusob zivota a vztahl. Pokud terapeut tento ptival energie ptichdzejici z pfenosu nevyuzije
pro aktivni terapeutickou praci, ale k navazani vztahu, jedna se o velké etické profesni selhani.
To z toho divodu, Ze terapeut promarni léCivy potencidl pfenosu a zaroven piipravi svou
klientku o terapeuta, tedy profesiondla, od které¢ho potfebovala odbornou pomoc, nebot’ tuto
roli nahradil roli partnera. Role ucitele se od role terapeuta lisi, ale v mnohém je ji podobna,
stejn¢ jako je podobna roli rodice. Erotika a sexualita je v téchto vztazich pfitomna. Neni
piinosné se tvarit, ze neni nebo Ze ji Ize jednoduse potlacit, proto je tfeba o ni konstruktivné
mluvit a nastavit hranice, transparentni pravidla a postupy, co délat, pokud se nékdo k hranici

nebezpecné pribliZi nebo ji prekroci (Smetackova, Pavlik 2011, Sundaram, Jackson 2018).

DETI, DETSTVI A SEXUALITA

Predstava, Ze sexudlni vychova je velmi uzké a specializované téma, vychazi z presvédceni, ze
Skola a détstvi viibec vlastné se sexualitou nemaji az tak moc co do ¢inéni. Jak upozoriuji
Wallis a VanEvery, mnoho laikd, ale i odbornikti ma za to, Ze u malych déti v mateiské Skole
a na prvnim stupni sexualita neexistuje, ma se za to, ze déti jsou asexualni a nevinné bytosti
(2000), které je tieba pied sexualitou chrénit, protoZe ta by je mohla zkazit, znicit jejich détstvi
1 nevinnost. JenZe tyto Uvahy stoji na zdravorozumovém pojeti détstvi a sexuality a pfi
analytickém ohledavani tématu s nimi nevysta¢ime (Lamb 2001). Pro¢ by nevinnost méla
implikovat asexualitu? Pro¢ by sexualita méla znamenat zkaZenost a vinu? Tato myslenkova
konstrukce odrazi socidlni reprezentace détstvi 1 sexuality a diskurzy, kterymi jsou uchopovany.
K tomu, abychom mohli pochopit ¢asto obtizné vyjednavani obsahu kurikula i politické boje
kolem sexualni vychovy, stejné jako naro¢nou povahu didaktiky sexudlni vychovy,
potiebujeme pochopit prave tyto diskurzy kolem sexuality a détstvi. Jejich analytické uchopeni
predkladdm v textech Not Innocent, but Vulnerable (Jarkovskd, Lamb 2019) a Children’s
Literature and the Politics of Gender (Jarkovska 2014). Prvni jmenovany se zabyva otazkou
ochrany déti a détstvi v souvislosti se sexualitou. Pravé ochrana déti je nejcastéji uvadéna jako
davod pro tabu kolem détské sexuality. A tento aspekt, jakkoli vidime mnohé ptipady, kdy je
spiSe zneuzit, nez aplikovan, neni radno brat na lehkou vahu. Kriticky pfistup k diskurzu détské

sexualni nevinnosti a emancipacni snaha o podporu détské sexudlni agency muize zdanlivé
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opomijet fakt, Ze konceptudlni rdimovani détstvi jako nevinného pfineslo détem nérok na diive
nebyvalou ochranu. Tato ochrana se z urcit¢ého pohledu mize zdat jako ochrana pomoci
obehnani vysokym plotem s ostnatym dratem na vrcholu. Nicméné pfi snaze o svrZeni tohoto
do jist¢ miry utlacivého plotu bychom neméli zapominat, Ze ochrana déti pred sexualnim
vykofistovanim a nasilim je naprosto na misté. Spole¢né s Sharon Lamb se tak v textu snazime
najit vychodisko ke konceptualnimu uchopeni détstvi a sexuality, které by zahrnovalo jak

détskou sexualni agency, tak narok na ochranu.

Druhy z téchto dvou textt Children's Literature and The Politics of Gender (Jarkovska 2014)
vztahuje koncept sexuality a détské nevinnosti k obsahu détskych knih, které tematizuji
genderovou a sexudlni diverzitu. Na ptikladu nékolika knih ukazuje, jakym zpiisobem jsou
1 texty vnimané jako liberalni a progresivni inhibovany dominantnimi diskurzy, které odliSnym
odpiraji prdvo na nepodminénou existenci. V téchto knihach je totiz odliSnost casto
ospravedliiovana uZite¢nosti. UZite€nost a funkéni prosp&$nost je pointou, kterda ma piimét
»hormalni“ k toleranci ,,0dliSnych®. SyZet vykolikovany milniky nékdo je divny a proto
zavrhovany, nékdo divny ud¢lal néco dobrého pro ty normalni, normalni berou proto divného
mezi sebe, implikuje, Ze ,,divny* si musi své uznani zaslouzit, musi si né¢jakym svym ¢inem
vyslouzit pro svou odliSnost odpustek. Otazka, k ¢emu jsou ,,normalni“ divnému a co
uziteného a dobrého vykonali, neni vzndSena. Takto koncipované piib&hy odpovidaji
uplatiiovani principu ,tolerance odlisnosti®, ktery je uz v soucasné dobé piekonavan
a nahrazovan konceptem diverzity. Tolerance je dle Menduse pouze nahrazkou za pfijeti, které
je nezbytnou podminkou skute¢né rovnosti, udrzuje totiz mocensky vztah mezi “tolerujicimi”
a “tolerovanymi” (Mendus cit. dle Wilson 1993: 174). Zatimco koncept tolerance stoji na
dichotomii normalni/odli$ni, my/oni a odpovidd modernistickému pojeti demokracie jako vlady
vetsiny, kterd zachovava respekt k mensing, ale udrzuje si vici ni privilegované postaveni, ma
koncept diverzity posunout pozornost ke skutecnosti, Ze vSichni jsme néjakym zplsobem
odli$ni, vSichni mame své zvlastnosti a systém je tfeba oteviit tak, abychom se do néj vSichni
vesli a nalezli v ném své misto, spiSe nez se neustale pomefovat s normou a normalitou. Tento
konceptualni posun od tolerance k diverzité je velmi dilezity z hlediska obsahu sexualni

vychovy.
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POLITICKA HRA O KURIKULUM

Kurikulum je pfedmétem ideologickych sport riiznych socialnich aktéri, kteti chtéji do podoby
sexudlni vychovy promitnout své cile a hodnoty (v sexualni vychové viz naptiklad Lamb,
Randazzo 2016). Je tedy tieba zabyvat se nejen podobou kurikula, ale i politickym a sociadlnim
kontextem, ve kterém vznikd. Rada bych zde zminila nékolik historickych souvislosti, které
mohou napomoci porozumét soucasnému obsahu sexudlni vychovy a debatdm kolem ni.
Sexuélni vychova totiz neni ve vzdélavani n¢jakym vydobytkem poslednich desetileti. Jako
soucast vychovy a vzdélavani existovala v riznych formach vzdy, nicméné myslenka, ze skoly
a stat maji povinnost u¢it mladé lidi o sexu, je v zdsadé moderni*. Souvisi s hlubokymi zménami
zrodu moderni spolecnosti, ktery zasahl i do oblasti sexuality a ktery ptesvédciveé popsal Michel

Foucault.

Podle Michela Foucaulta se soucasné pojeti sexuality jakozto nedilné soucasti individuality
jedince rodi praveé s ptichodem moderni spolecnosti. Do té doby samoziejmé existuji normy,
které vymezuji legitimni sexuélni vztahy a praktiky, ale jejich poruSovéni ¢i dodrzovani neni
vnimano jako defini¢ni znak konkrétniho jedince. Foucault to ukazuje na ptikladu sexuélniho
styku dvou muzii. V premoderni dobé to byli dva muzi, kteti spachali hiich, v moderni dobé¢ je
toto chovani za¢ina definovat — stavaji se homosexualy. Sexualita za¢ina byt nazirana primarné
prizmatem své reprodukéni funkce. Foucault ukazuje, ze od osmnactého stoleti vzrista zdjem
o sexualitu, ktera je z tohoto hlediska nefunkéni, tj. sexualitu, ktera je nereproduktivni. Ta je
oznacena za perverzi a néco, co je tfeba vymytit, at’ uz lécbou nebo tresty. To ovlivnilo i ptistup
k détské sexualité, kterd je také nereproduktivni. Sexualita je diskurzivné z krajiny détstvi
vymistovana a dit¢ zacina byt v této dob¢ konstruovano jako asexualni. Foucault k tomu fika:
»--- 10 je divod, pro¢ jim [détem — pozn. autorka] sex zakézat, pro€ jim branit o ném mluvit,
pro¢ zavirat o€i a zacpavat si usi, kdykoli by ndhodou mohly dat najevo, ze o ném védi, proc¢

ulozit vSeobecné a systematické ml¢eni.” (Foucault 1999: 10)

Toto vymistovani ale neznamena, Ze je détska sexualita ignorovana. Ml¢eni se uklada détem,
ze strany dospélych vsak je potieba vyvijet pravé onen tlak k jejimu utlumovani. Sexualita se
stava pfedmétem lékafskych pojedndni a tématem mnoha pamfleti uréenych piedevsim

mladym muztim, které v prvni fad¢ varuje pred zhoubnymi disledky masturbace. To souvisi

4 Blize k historii sexualni vychovy za socialismu viz Liskova, Jarska, Szegedi 2020.
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i s Foucaultem popisovanym posunem ve sféfe technologie moci. Ta je spiSe nez silou
vykonavana prostednictvim spravy. A tak ony pamflety uz nezakazuji masturbaci jako hfich,
ale pojimaji zabranéni masturbaci jako soucast péce o zdravi a hygienu, snazi se dopodrobna
vylicit jeji katastrofalni zdravotni nasledky jako jsou bolesti hlavy, celkova fyzicka neduZivost
¢i slepota. Mladi muzi by se ji méli vyhybat ne proto, Ze se budou bat trestu, ale proto, aby

zustali zdravi.

Jakkoli se mize z dneSniho hlediska zdat varovani pted oslepnutim v disledku masturbace jako
smésné, ilustruje dobie fakt, Ze historii sexualni vychovy je tieba ¢ist jako soucast SirSich boji
moderni doby o to, kdo bude uplatiiovat moc nad tély a soucasné mysli nastupujici generace.
Bude to véda Iékatska nebo cirkev? Diskurzivni posun od masturbace chapané jako htich, ktery
vede do pekla, k masturbaci jako zdravotné rizikovému zlozvyku dokladda tendenci piesunu
moci od autoritaiského vladnuti (cirkve) k Casto siln€ paternalistické, ne vSak jiz autoritarskeé
spravé (skrze socialni a zdravotni politiky), kdy se stale vice oblasti osobniho zivota dostava
pod racionalni kontrolu. Historie sexudlni vychovy je tak z podstatné casti také piib&hem
moderniho osvicenstvi, které usilovalo o pfekondni temnoty nevédomosti skrze racionalitu,

veédecké poznani a usporadavani zivota jedince 1 spolecnosti na zéklad¢ tohoto poznani.

Téma vztahil a sexuality najdeme i v historickych textech zamétenych na vychovu a vzdélavani.
Dotkl se jich naptiklad i Jean-Jacques Rousseau ve svém spisu Emil aneb O vychove (1762),
ve kterém prezentuje lasku, S$tésti a sex jako neodd¢liteln¢ spojené. Sexualita je formalné
teoreticky zpracovana, zejména ve vztahu k ptirod¢, socializaci a piedstavivosti v druhé ¢asti
dila Emil aneb O vychové. V paté knize Emila tvrdi Rosseau, Ze Zena ma byt podfizena muzi
(Howells 2005). Vyjadtuje piesvédceni, Ze muzi a zeny budou nejstastnejSimi, pokud zaujmou
patficné pohlavné vymezené role. Tak tomu ma byt nikoli proto, Zze by pohlavni role mély
n¢jakou hodnotu samy o sobé, ale proto, ze jedin€ tak mohou mit harmonicky vztah a §t’astny
zivot (Jonas 2016). Tyto Rousseauovy pasaZe jsou pro nas zajimavé ze dvou divodu. Ilustruji,
ze sexualni vychova je uzce spjata s genderovymi vztahy a skrze ni jsou chlapci a divky
vychovavani nejen k zaddoucimu sexualnimu chovani, ale také k pfisluSnym genderové
podminénym rolim. Zaroveni vSak toto pojeti prezentuje tyto role jako v zdsadé socialné
konstruované, protoze je popisuje jako néco, k ¢emu je tieba dopracovat se vychovou, nikoli
jako néco, do ¢eho chlapci a divky bez ndmahy a snaZeni sami od sebe piirozené vrostou.
Rousseautliv text stoji na zakladech, které mizeme v sexudlni vychové pozorovat dodnes —
vnima vychovu jako proces, ktery je smysluplné provadét racionalné tak, aby vedl k funkénimu

zpusobu Zivota.
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Ambici tohoto textu neni ani tak vycerpavajici historicky piehled vSech zdroji a ptistupt
k sexualni vychové. Jeho smyslem je demonstrovat, ze sexualni vychova je vyslednici
kooperace ¢i soubojti riiznych socialnich a politickych aktért a jejich hodnot a svétonazorti. Na
jedné strané tedy stoji postteh Michela Foucaulta o tom, Ze sexualita podléh4 raciondlni spraveé
skrze zdravovédu. Ovsem spolecensky prfistup k sexualité se méni i na dalSich urovnich. Jeffrey
Weeks tvrdi, ze Ze zijeme "uprostfed dlouhého, nedokonceného, ale hlubokého procesu
revoluce, ktera proménila moznosti prozivani sexualni rozmanitosti a sexualniho Zivota,
vytvafeni intimniho Zivota a pfinesla lidem moznost vétsi otevienosti a naroku na sebepojeti,
¢imz byla pro vétSinu lidi velmi prospésna (Weeks 2007). Weeks tim ma na mysli sexudlni
uvolnéni, které piineslo svobodu skrze dekriminalizaci homosexuality, legitimizaci
nemanzelského sexu a obecné sexualniho 1 genderového sebevyjadieni. Stejné tak sem mizeme
zatadit pojmenovani sexudlniho utlaku skrze sexualizované nésili a vykofistovani zen. Tuto
emancipacni perspektivu jsem uplatnila ve své prvni studii vénované sexualni vychové, kdy
jsem analyzovala konkrétni podobu sexudlni vychovy na zékladni Skole z genderového
hlediska. Vysledkem byl ¢lanek Feminismus a sexualni vychova, ve kterém jsem se zaméfila
pravé na ty aspekty sexualni vychovy, které nadale konzervuji a reprodukuji genderové
asymetrie. Ukazuji, Ze sexudlni vychova se zaméfuje na funkéné reproduktivni aspekty
sexuality, ¢imz je ze své podstaty heteronormativni a reprodukuje genderova ocekavani.
Odpovida vyse zminénému vzorci, ve kterém funkcénost zajist'uje legitimitu. Reflexe a zména
takového vyznéni mlze napomoci k jeSté inkluzivnéjSimu a nediskrimina¢nimu pfistupu
v tomto vzdélavacim tématu. V roce 2006 tedy vySel mij ¢lanek, jehoZz cilem bylo ptispét ke

zkvalitnéni obsahu sexudlni vychovy.

Toto sexudlni a genderové osvobozeni je soucasti radikalnich zmén v tom, co je vnimano jako
spolecensky tad. Pevné nastavované a udrzované hranice mezi riznymi skupinami lidi vedly
také k definovani ptfedstav o moralce. Transformace hodnot a norem vSak pfinds$i nejen
osvobozeni, ale také nejistotu. Tato nejistota z pocitované ztraty pevného fadu a jasnych
moralnich principi vede k uréité protircakci na toto genderové sexudlni rozvolnovani
a k protitlaku usilujicimu o obnoveni starého fadu, nebo ptesnéji k nastoleni norem, které odrazi
soucasné predstavy o diivéjsim fadu. Tyto tendence se odraZeji v iniciativach odpirct sexudlni
vychovy, ktefi se domnivaji, Ze souc¢asna sexualni vychova formovana demokratickymi ideély
diverzity je pro déti i spole¢nost poSkozujici. Tyto hlasy zaznivaji velmi siln€ ve statech jako
jsou Slovensko ¢i Polsko, kde hraje vyraznou spolecenskou roli cirkev, tedy instituce, ktera

v procesech modernizace a demokratizace ztraci sviyj vliv. V Ceské republice cirkev tak
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vyznamnou roli nemé. To se zménilo v roce 2010, kdy se ministrem Skolstvi stal Josef Dobes,
Clen strany Véci vetejné, ktery byl napojen pravé na ultrakonzervativni cirkevni kruhy.
Pfedchozi vedeni ministerstva Skolstvi si nechalo zpracovat brozuru Sexualni vychova —
vybrana témata, do niZ jsem pftispé€la kapitolou pravé o sexualni vychové z hlediska genderové
rovnosti. Za ministra DobeSe rozpoutal Zhavou medialni debatu o pfiru¢ce Vybor na obranu
rodi¢ovskych prav (VORP) a u ministra dosahl jejiho stazeni z webovych stranek a zaroven
zadal lobbovat za odstranéni sexualni vychovy z RVP>. V roce 2010 jsem se pustila do analyzy
hlast kritizujicich sexudlni vychovu a bojujicich za jeji odstranéni ze Skol a v roce 2013 vydala
ve spoluautorstvi s Katetinou LiSkovou ¢lanek nazvany Tradice, jeji rozpad a zdachrana skrze

sex: Diskurzivni strategie odpiircii sexuadlni vychovy (Jarkovska, Liskova 2013).

Moralni panika okolo tématu déti a sexuality, ale také emancipace a genderové rovnosti
(Ringrose 2013) ma svlij nesporny politicky aktivizujici potencidl. V poslednich dekadach
doslo v demokratickém svété k nartstu populismu, ktery stavél na protireakci emancipacnich
hnuti a modernizacnich procesii. UrCiti politi€ti a socidlni aktéfi vyuzili tenzi a nejistot
spojenych s prestrukturovavanim sexudlniho a genderového tadu a vyuzili moralni paniky,
ktera nabizi moznost sentimentdlniho vzpominani na minulost, kterou lze adorovat — na
idealizované "staré dobré Casy, kdy vSe mélo své misto". Tato morélni panika okolo genderu
a sexuality zacala hrat roli nejen ve vnitropolitickém kontextu, ale stala se zajimavou
i z hlediska mezinarodniho déni. Timto posunem se zabyvam v ¢lanku European Union as
a child molester: sex education on pro-Russian websites (Jarkovska 2020), ve kterém analyzuji,

jak tuto moralni paniku schopné vyuzila ruska propaganda.

Diskursy sexuality a genderu se staly soucasti ideologie, kterou se Kreml snazi vyuzit
k destabilizaci “Zapadu”. Skrze to, ¢emu se fika ,,obrana tradi¢nich hodnot*“ a ,boj proti
genderové ideologii®, posiluje Vladimir Putin establishment, oslabuje opozici a ptredevsim
ziskavd mezinarodni spojence. Sdm sebe prezentuje jako ,,opravdového chlapa®, jaci uz na
Zapadé¢ (kvuli politické korektnosti, feministkam a LGBTQ+) nejsou. Stavi se do pozice vidce

konzervativni revoluce, ktera nabizi feSeni krize hodnotové rozvracenych zépadnich

spolecnosti. Tuto krizi podle n¢j charakterizuje duchovni upadek, ztrata kiestanské moralky,

3] ejich interni materialy nesly nazev Procisténi RVP a snazily se z RVP odstranit slova jako genitélie, sexudlni
zneuzivani atp.
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pravicovy liberalismus v ekonomice a levicovy liberalismus v kultufe a jeho soucésti je prave
i oteviena sexualni vychova. Boj proti tzv. genderové ideologii je soucasti Putinovy strategie
podkopavani zapadni koalice a ziskavani spojencii a podporovateli v Evropé 1 USA. Sexualni
vychova se svym potencidlem pro kontroverzi stala zajimavou pro dezinformace, jejichZ cilem
je destabilizace spole¢nosti. Ve své analyze ukazuji, jakym zplsobem clanky o sexudlni

vychové na proruskych webech podryvaji diivéru v instituce a demokratické hodnoty.

STRET MORALNICH HODNOT?

Tento posun od zkoumani vzdélavaciho obsahu sexudlni vychovy k mezinarodni politice
a dezinformacim v mé vyzkumné praci ale nastésti neznamena, Ze bych se obsahu sexualni
vychovy uZ nevénovala. Rozvoj kvalitni a inkluzivni sexudlni vychovy je souc¢asti mé na praxi
orientované odborné ¢innosti. Nicméné i presto je trochu znepokojujici, Ze se debata o sexualni
vychové muze posouvat od otazky, co a jak skrze sexudlni vychovu zprostiedkovavat détem
a mladym lidem, ke skute¢nosti, Ze se toto téma i v sekularizované Ceské republice miize stat
nécim, co rozdéluje spolecnost, a co je pfedmétem dezinformaci. Povazuji proto za velice
dilezité zkoumat sexudlni vychovu pravé s ohledem na zapojeni riiznych socidlnich
a politickych aktért, ktefi se k ni vyjadiuji a na Skoly i systém vznaseji své naroky. Bez této
analyzy muze pozorovatel neznaly situace snadno spadnout do pasti perspektivy, Ze stiet
ohledn¢ sexualni vychovy je stfetem mezi konzervativnim a liberalnim pfistupem, stfetem mezi
nabozenskym a sekularnim, a odrazi ptisnéj$i nebo uvolnénéjsi pohled na mordlni hodnoty.
I z tohoto dliivodu povazuji jesté za dilezité ukdzat, Ze sexudlni vychova se s religiozitou
nevyluuje a usili o otevienou sexualni vychovu neodporuje apelu na moralni hodnoty

(naptiklad Lamb, 2013).

Historie sexudlni vychovy doklada, ze strana prosazujici sexudlni vychovu méla také silné
nabozenské zadzemi, coz si miizeme zdokladovat na ptikladech ze svétového i ¢eského vyvoje.
Mary Steichen Calderoneova, jedna z nejvlivnéjSich obhajkyn sexudlni vychovy v USA,
spoluzakladatelka Rady pro sexudlni informace a vychovu ve Spojenych statech (Sex
Information and Education Council of the United States, SIECUS), byla kvakerka a svij
aktivismus v oblasti sexudlnich prav oznacila za duchovné vedeny. Jeji snahy o sexudlni osvétu
vychazely z jeji virou motivované socidlni prace, béhem které byla svédkem mnoha drastickych
situaci souvisejicich pravé se sexualitou a reprodukci - nechténé déti, sexudlni nasili, zdravi

ohrozujici nelegélni potraty a mnoho dalSiho. Neslo ale jen o prevenci patologickych jevi,
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sexualitu vnimala jako soucdst spirituality. Prohlésila: "At uz je ¢lovek kiestan, zid, teista nebo
ne-teista, ¢ernoch nebo béloch, nemiizeme existovat nebo prezit, pokud chybi hluboké
piesvédceni, ze byt clovékem znamena byt dobry. A protoze lidé byli stvoreni jako sexudlni
bytosti, pak byt sexualni musi - nebo by mélo - byt také dobré." (Griffith 2017: 167) Calderone
hledala a nachazela spojence mezi vSemi ndbozenskymi skupinami, které byly ochotny uznat
odbornost l¢kait. Calderone méla fadu liberalnich protestantskych spolupracovniki, kteti
obétavé spolupracovali se SIECUSem. Reverend Genné z Narodni rady cirkvi zastaval funkci
tajemnika SIECUS, presbyterijni kaplan William Graham Cole a rabin Bernard Kligfeld
pusobili ve spravni radé. Spojenectvi mezi SIECUS a nabozenskymi skupinami vyustilo
v "Mezinabozenské prohlaseni o sexualni vychove", které bylo vetfejné publikovano v ¢ervnu
1968. Dokument podepsaly tfi vyznamné americké nabozenské organizace: Narodni rada
cirkvi, Rada americkych synangog a Katolickd konference Spojenych stath (Griffith 2017:
183). Z dnesniho pohledu dokument hovoftil v konzervativnim ténu, ale definitivné je dokladem
toho, Ze obecné se zastanci sexudlni vychovy neptekryvaji s nendbozenskymi segmenty
spole¢nosti. Kdyz jsem hovotila o sexualni vychové s kolegynémi a kolegy v USA, dozvédéla
jsem se, ze vynikajici programy sexualni vychovy poskytuje Unitarska cirkev. V téchto cirkvi

organizovanych programech se mladdez ¢asto dozvi mnohem vice a otevienéji, nez ve §kolach.

Také historie sexualni vychovy v Cesku doklada, Ze situace je mnohem méné Gernobila, nez se
nékdy na prvni pohled zda. Po sametové revoluci v roce 1989 se ministerstvo skolstvi rozhodlo
vytvofit novou koncepci sexualni vychovy, kterou zpracovavali sexuologové Antonin Brzek
alJifi Mellan. Antonin Brzek byl sexuolog s katolickym pozadim, pusobici
v Kiest'anskodemokratické stran€. Proti jeho a Mellanovym osnovdm sexualni vychovy se vSak
postavil Vybor na obranu rodi¢ovskych prav zalozeny v roce 1995. Malému a v sekularnim
ceském kontextu zanedbatelnému sdruzeni se podafilo zabranit tomu, aby byly Brzkovy
a Mellanovy osnovy zavedeny do Skol. Pfedstavitelky a piedstavitelé VORP se vyjadrili, Ze je
piekvapuje, Ze se jako kiestan na takovych aktivitdch podili, a oznacili jeho Usili za tendenci
n¢kterych kiestanskych demokrati ziskat politicky kapitdl odmitanim skute¢nych
kiestanskych hodnot a snahou vyhovét Siroké vetfejnosti. Domnivam se, ze Vybor na obranu
rodi¢ovskych prav alias ultrakonzervativni katoli¢ti rodice neuspéli ne proto, Ze by veifejnost
reagovala na konzervativni hodnoty a ndbozenské naroky, ale proto, Ze ¢eska vetejnost v té

dob¢ neméla vyhranéné chapani toho, co je konzervativni a co liberalni.

Otéazku nézorové plurality vnimém pro Skolu 21. stoleti jako zdsadni, a téma sexualni vychovy

muze v této oblasti byt modelovym. Z hlediska didaktiky je z4sadni, jak vybudovat kurikulum,
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které bude obsahovat relevantni a védou potvrzend fakta, jak zahrnout mékké komunikaéni
dovednosti a pluralitu svétondzortt a moralnich postoji souvisejicich s kulturnim
a nabozenskym pozadim rodin, a jak mezi tim vSim proklickovat s ohledem na dezinformace

a konspiracni teorie a mocenské hry dalSich politickych a socidlnich aktéri.

METODOLOGICKA POZNAMKA

Clanky, které jsou soudasti tohoto habilitaéniho spisu a které vychazeji z vlastniho vyzkumu,
obsahuji popis metodologie, nepovazuji tedy za smyslupné zabyvat se metodologii jednotlivych
studii v tomto ivodnim komentati. Zde pouze zminim, ze vSechny texty se opiraji o kvalitativni
metodologii, a to pfedevSim etnografii a analyzu diskurzu. Zde povazuji za vhodné zminit
pfedevsim vlastni pozicionalitu, nebot’ odborna prace, kterou sexudlni vychové jiz zhruba
patndct let vénuji, a kontinualni sledovani debat o sexudlni vychové i aktivni ti€ast v déni kolem
sexualni vychovy (napf. ucast na revizich RVP), i snaha pfispét k jejimu zkvalithovani skrze
psani texti, ptipravu metodik i lektorovani seminafii, znamena, ze mlj vyzkumny zajem se
stdva do urcité miry autoetnografii. Autoetnografie je vyzkumna metoda, ktera vyuziva osobni
zkuSenosti k tomu, aby vyzkumnice popsala a interpretovala zkoumané fenomény, udalosti ¢i
procesy. Autoetnografové veéii, ze osobni zkuSenost je prodchnuta politickymi/kulturnimi
normami a ocekavanimi, a proto usiluji o dislednou sebereflexi, o které hovoiime jako
o "reflexivité", k tomu, aby identifikovali a zkoumali politické a kulturni normy, o¢ekéavani ¢i
udélosti. Autoetnografie mize byt nejlépe popséana jako kiizovatka mezi vyzkumnici samou
a spoleCenskym zivotem, a jeji snaha se v tomto déni zorientovat (Adams, Holman Jones, Ellis
2015). Kazda z jednotlivych studii vznikla s partikularnim vyzkumnym cilem, nicméné pfi
jejich kompilaci do jednotného celku a pfi psani tohoto vysvétlujiciho tvodu nelze opomenout
mé vlastni angazmé v této oblasti, a proto v této metodologické pozndmce jesté zreflektuji

vlastni pozicionalitu a subjektivitu.

Jakozto vyzkumnice zabyvajici se sexualni vychovou se nepovazuji za nestrannou a nezaujatou
pozorovatelku, ale hldsim se k tradici angazované védy. To znamend, ze reflektuji skutecnost,
ze védu, kterou déldme, délame vzdy z urcité pozice, kterd napomahd formovat otazky, které si
klademe, souvisi s podminkami a financovanim, které mame k dispozici, a touzi vécem nejen
porozumét, ale chce jim porozumét s uréitym cilem. Povazuji to nikoli za omezeni, ale naopak
piednost svého badani. Socidlni véda, kterd se snazi pochopit lidskou zkuSenost jako sérii

raciondlnich, kognitivnich rozhodnuti, opomiji mnohé aspekty, které Ize uchopit
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prostiednictvim vlastni lidské subjektivity, a v metodologii socidlnich véd je tento pfistup zcela

legitimni (Ellis, Flaherty 1992).

Na poli pedagogiky je to pozice bézna, nebot’ cilem pedagogiky je hledat dobré vzdélavaci
cesty a diskutovat o tom, ze co je dobré, nemusi byt dobré univerzalné. Miize to slouzit rizné
riznym socidlnim skupindm i riznym vzdélavacim cilim. V dobé, kdy se stale naléhaveji mluvi
o rozdélené spolecnosti a upadajici spolecenské kohezi, se domnivam, Ze pravé studium
sexualni vychovy a n€kdy az dramatického déni kolem ni je velmi uzite¢né pravé pro
porozuméni nejen tomu, jak hodnotovy konflikt vznika a prohlubuje se, ale z hlediska hledani
pedagogickych cest k tomu, jak o sexualit¢ vzdélavat ve tfide, kde se nalézaji déti z rodin
s nejruznéj$im nazorovym a nabozenskym pozadim, a mize napomoci i hledani moznosti pro

socialni smir v $irsi spolecnosti.

Piisobim nejen jako vyzkumnice, ale i jako popularizatorka a lektorka seminait pro pedagozky
a pedagogy. KdyZz sexudlni vychovu analyzuji 1 propaguji, je mym cilem, aby nebyla utlaciva,
aby nepreskribovala spravné cesty, ale aby se jednalo spiSe o platformu, na které mohou déti
a mladi lid¢, ale Casto 1 dospéli, s divérou pokladat své otdzky a hledat na n€ spole¢né odpoveédi,
které¢ nebudou mit nutné univerzalni platnost. Novy smér sexualni vychové muze dodat
zapojeni etiky péce, které ma potencidl pieklenovat soufasné rozpory (Jesenkova,
Minarovicova 2018). Své aktivity stavim na ptedpokladu, ze sexudlni vychova ma byt
prilezitosti k tomu, aby participanti a participantky sami ohledévali své hranice a touhy, nez
aby si je nechali diktovat, at’ uz vrstevniky, institucemi nebo pornografii. Aby tomu tak mohlo
byt, povazuji za dualezité porozumét i tomu, kde jsou kofeny soucasné podoby sexudlni

vychovy, a pravé tomu je vénovana ma prace, kterou predkladam v tomto spisu.
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Summary

The chapter begins by examining the concept of childhood innocence, the critiques of the
concept, and critiques about the political use of the concept. The authors go on to ask what
about childhood innocence or similar concepts might be preserved in the area of sex education
and childhood sexuality in general. We agree that using the concept of innocence to make
claims on behalf of children has an insidious effect on discourse about children, not only
because it positions children as helpless, incompetent, and entirely dependent on the will and
decisions of adults but because it also supports political agendas harmful to children and other
marginalized groups. The concept of innocence, as it is currently used across the globe with
regard to sex and sexuality, also tends to be activated around certain (privileged) groups of
children, while other kinds of children are neglected based on their race, class, ethnicity, or
geopolitical location. We acknowledge, however, that the concept of innocence has historically
also been closely connected with some policies and actions that were taken in order to make
children’s lives better. So, we argue that when critiquing the concept of childhood sexual
innocence, scholars should be careful not to at the same time neglect the need for children’s

protection. We suggest replacing the concept of innocence with the concept of vulnerability.

Shrnuti

Kapitola kriticky pfezkoumava koncept détské nevinnosti a politické vyuziti tohoto konceptu.
Zamysli se nad tim, co z tohoto konceptu miize byt uzite¢né pro sexualni vychovu a obecné
détskou sexualitu. Koncept nevinnosti, jak se v soucasnosti pouziva po celém svété v souvislosti
se sexem a sexualitou, ma tendenci aktivizovat se kolem urcitych (privilegovanych) skupin déti,
zatimco jiné skupiny déti jsou opomijeny na zéklad¢ jejich rasy, tiidy, etnické piislusnosti nebo
geopolitické polohy. Koncept nevinnosti byl historicky tizce spojen také s nékterymi politikami
a opatfenimi, kteréd byla pfijata s cilem zlepsit Zivot déti. Kritika konceptu détské nevinnosti by
neméla vést k opomijeni ochrany déti. Navrhujeme nahradit koncept nevinnosti konceptem

zranitelnosti.
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ABSTRACT. The article discusses children’s literature as a matter that can become highly politi-
cized. While often viewed as apolitical, stories for children have always been subjected to
hegemonic ideologies and mediated dominant norms. The analysis focuses on gender dimen-
sion of this normativity and shows that the attempts to create gender subversive stories for
children have to face not only the conservative backlash but they also have to deal with wider
cultural context and contemporary meanings of childhood. The last section of the article shows
that no matter how gender balanced or stereotypical a story is, the interpretation lies with
children themselves. Thus, researchers analyzing messages in children’s stories always have to
take into account young readers and their diverse ways of understanding.

KEYWORDS: children’s literature, gender, gender subversion, innocence, sexuality

As any other form of art, children’s literature is a product of its time;
it reflects contemporary thought and general ideals, as well as specific
ideals of scientific disciplines such as psychology or pedagogy. The plu-
rality of lifestyles brings the plurality in the subjects of children’s litera-
ture. And thus, the field of children’s literature is marked by political and
ideological conflicts that stir the society. Parents who read and tell sto-
ries to their children want to communicate to them a worldview to
which they can commit. For some parents, it is enough if the stories cor-
respond to the basic moral principles, but others can be sensitive to
seeming details that do not correspond to the ideals they want to live to.
This internal conflict with mainstream stories for children is experi-
enced e.g. by vegetarians, who mind how matter of course it is for story
characters to eat meat; by environmentalists, who need not agree with
the exploitation of nature or adoration of the world of machines and
means of transport that get anthropomorphized and equaled to humans

*This work was supported by Czech Science Foundation under Grant Educational
Strategies of Migrants and Ethnic Minority Youth [grant number P404-12-1487].
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(remember the films Cars or Plances); or by some religious groups (c.f.
the Christian critique of Harry Potter for occult and Satanist features).
Mainstream children'’s literature is criticized for reproducing hegemonic
structures, raising children into modernist-capitalist subjects focused on
performance and rewarded by consumption. Part of this critique con-
cerns also the reproduction of social inequalities related to the catego-
ries of gender and ethnicity. This article aims to discuss the relations of
children’s literature to gender and politics.

Gender and children’s stories

Childhood gets often connected to the world of fantasy and fairy ta-
les. Fairy tales are stories with magical motives that show an idealized
world in which good triumphs over evil and justice always wins. Fre-
quently, social inequalities are overcome. The borders of class are trans-
gressed (a villager marries a princess), there is a remarkable social mo-
bility (a poor girl becomes queen) and wealth inequalities are balanced
(a poor person can find a treasure, leaves turn into gold), or sometimes
wealth turns against the wealthy (they end up imprisoned in treasure
caves, or lack basic food, like salt, etc.). Other inequalities, however, re-
main unchanged, and gender inequalities are among these.

Since 1970s, gender analyses of children’s literature have been
pointing that the literature for children reflects gender structure of soci-
ety and helps to reproduce it (e.g. Dixon, 1977; Gooden & Gooden, 2001;
Jackson & Gee, 2005; Pace Nilsen, 1971; Weitzman et al., 1972; Zipes,
1986). In addition to the fact that male and female characters show ste-
reotypical gender features, there is a significantly lower number of fe-
male characters and almost always their stories involve heterosexual
plots, while stories of male characters can function without any relations
to the opposite sex. Moreover, the author team McCabe, Fairchild, Grau-
erholz, Pescosolido a Tope, who analyzed almost 6000 titles of American
production since the beginning of 20th century, have illustrated that the
shift towards gender equality has been uneven, non-linear and closely
tied to the level of feminist activism or anti-feminist backlash (2011).

As Judith Butler shows, gender and the ways in which we are recog-
nized as men or women, stem from the (hetero)sexual framework of our
culture (2003). Heterosexual relations represent certain fundamental grid
that forms the structure of society. This is clearly obvious in children’s
tales where a heterosexual relationship between the hero and the heroine
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is the drive motor of the story. These stories are not only heteronorma-
tive; they also present very narrow gender norms. That is to say, the het-
erosexual couples that inhabit fairy tales usually demonstrate indispensa-
ble normative traits: the male hero is valiant, inventive, and strong, while
the female heroine has to be beautiful in the first place, and it is also con-
sidered appropriate when she is hard-working, kind, and humble—and
when she is not, then she should reform herself and became like that. The
male character is an active human subject, while the female character
often finds herself in the role of an object that for example a king can do-
nate to a prince for killing a dragon. Children'’s tales thus contribute to the
fact that children who do not correspond to gender norms—e.g. those who
are or will be attracted to same-sex persons—will see the culture they are
born into as strange, and they can fell lonely and unwelcome. Children, who
conform to heterosexual norms, only confirm that otherness is strange,
dangerous and despicable. It is difficult to come up with educational
programs promoting tolerance and diversity, when the environment chil-
dren meet with both at school and outside of it, acts as a cultural mono-
lith with a uniform image of the right life, not open to other variants.

Even if children’s tales suffer from the under-representation of
women, stereotypes about women as well as men, and heteronormativi-
ty, there is a production that strives to un-follow these literary patterns.
From 19th century, we can see a specific category of books with a strong
heroine defying the gender norms, such as Anne of Green Gables by Lucy
Maud Montgomery, or Pippi Longstocking by Astrid Lindgren. Hopes and
desires of many young girls have been set on these heroines and similar
characters, as these girls have not been content with the ideal of a lan-
guid waiting princess.

Contemporary children’s literature ofers also other types of hero-
ines and heroes transgressing gender norms. It is populated by boys
who want dolls (Wiliam's Doll by Charlotte Zolotow, 1976) or who want
to dance (Oliver Button Is a Sissy by Tomie de Paola, 1979), by
transgender children (10 000 Dresses by Marcuse Evert, 2008), or same-
sex couples (King and King by Linda de Haan, 2001). The authors of
these books attempt at the subversion of dominant gender structures
and/or try to reflect their own experience or the experience of children
whom they know e.g. from stories of homoparental families (Jura a La-
ma by Markéta Pilatovd, 2012; And Tango Makes Three by Peter Parnell
and Justin Richardson, 2005). The literature that is created intentionally
strives to subvert the gender orders; however, this literature is not only
a contribution to larger offer by demand, but—as we will see later—it
becomes the object of political disputes.
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Children stories as a political matter

Children’s literature is not an apolitical genre standing outside of the
wider societal debate—which can be proved by disputes running for
more than a hundred years. At the beginning of 20th century, a Swedish
teacher was punished by a school board in Skanoér for reading loud from
the book The Wonderful Adventures of Nils (Nils Holgerssons underbara
resa genom Sverige / Nils Holgersson’s wonderful journey across Sweden).
The author of this book was the later Nobel prize winner Selma Lagerlof,
who wrote this book on demand from the Swedish National Teachers
Association. After they had ordered a geographic reader for public
schools in 1902, Lagerlof created a readable text that children liked. Not
so much the church authorities that held power also in the school insti-
tution and that disapproved of some parts of the book, such as the chap-
ter dealing with “how it happened that our Lord and Saint Peter created
Sméland“ (Stromstedt, 2006). Some fifty years later, a stormy debate
was started with the publication of another Swedish author’s book—
Pippi Longstocking by Astrid Lindgren. Her book became criticized for
offering a bad example that children would follow. Pippi as a literary
heroine is untidy, cheeky, and has no respect for social order that par-
ents, educators and teachers have such a hard time to imprint into chil-
dren. Lingren, however, is an author who has been criticized from many
different camps. Besides the conservatives, she had struggled later, in
1970s and 1980s, with the critique by the neo-Marxists (Stromstedt, 2006).

Similar controversies are aroused by books that do not copy the
long-term gender codes. And some cases show that these do not have to
be programmatically feminist or activist literature. In Slovakia, a text-
book called Hups’ Spelling-book (2013) was published, in which the main
character was a gender-less person Hups. Hups was neither a women,
nor man, and this was seen by the conservative Catholic circles as a dan-
gerous implant of gender ideology threatening the social order. Part of
the critique involved the aversion ton a story of a little boy who is grow-
ing up fatherless, and later his mother marries their neighbor and he
gets a new father. The Catholic Church perceived this story as undermin-
ing the traditional family, and based ont heir critique, the minister of
education decided that the text must be removed from the spelling-book.
Hups can (for the time being) stay.

Another tempestuous debate was inspired by the TV series Tele-
tubbies intended for the youngest children, in which we find the character
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Tinky Winky. In 1999, US pastor Jerry Falwell criticized this character,
because he could see Tinky Winky as a gay role model—the character is
violet (a color representing gay pride), has a triangle antenna (i.e. pride
symbol) and moreover, carries a red bag that looks rather like
a ladies bag. According to Falwell, “the role modelling the gay lifestyle is
damaging to the moral lives of children.“ A similar debate sparkled in
2007 in Poland, where the Ombudsman for Children Ewa Sowinska de-
manded that the character is examined by psychologists of their office in
an apprehension that Tinky Winky might endanger children’s develop-
ment by seeming promoting homosexuality. Already during the US de-
bates over Tinky Winky, Kim Viselman from Itsy-Bitsy Entertainment that
was in charge of the series distribution in the USA, said that Tinky Winky
was neither gay, nor straight. Sexuality was not supposed to be represent-
ed, and still it was, coded by apparently non-sexual signifiers like a bag or
violet color. It might not have been intended by the authors, yet the view-
ers (mainly those who were vigilant of the intruders against the gender
system) found it in between the lines.

Tinky Winky’s case reveals the anatomy of relation between gender
and sexuality in Butler’s meaning of the words. According to Butler, gen-
der system is legitimized by heterosexual matrix, and only those indi-
viduals can be socially acceptable, whose sex-gender-desire triad is con-
stant and stable (Butler 1990). In case Tinky Winky is a boy, who walks
around equipped not with a gun, but with a magic hand-bag, this triad is
disrupted and the defenders of gender order find it easier to put this
sign in harmony with desire. It is much more esier than admit that
a heterosexual man walks around with a hand-bag. This would have
been a more dangerous threat to the gender order.

Homosexuality in children’s tales is often rejected even by relatively tol-
erant public, and this is because it seems to visualize sexuality more than
heterosexuality does. It can be assumed that Tinky Winky was regarded as
a more sexualized character than a prince kissing a princess. For the very
same reasons, stories of homoparental families can annoy some people.

The first title in which a homoparental family appears was Jenny
Lives with Eric and Martin (1981 in Danish, 1983 in English) by a Danish
author Susanne Bosche. The book composed of black-and-white photo-
graphs pictures the life of a five-year old Jenny, who lives with her dad
and his boyfriend. Her mother lives not far away and often comes to
visit. The book captures the everyday life of the family. Also homophobia
is thematized, when a woman passing by expresses her contempt for
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Jenny’s family. When this book was published in Great Britain in 1983, it
became one of the pretexts of the disputed Section 28 of the Local Gov-
ernment Act 1988, i.e. the regulation that prohibited promotion—mere
mentioning—of homosexuality in education at schools or documents
issued by local administration. This regulation was in force between
1988 and 2003, and it resulted in the fact that the book about little Jenny
could not be displayed in any school library, and during educational
process, homosexuality could not be mentioned.

A beautiful story about homoparental family is found in the book
And Tango Makes Three (2005) by Peter Parnell and Justin Richardson.
It portrays an actual event that happened in New York’s Central Park ZOO,
where two male Chinstrap penguins formed a couple. In vain they tried to
hatch a chick on an egg-like rock, until one of the zookeepers gave them an
egg discarded by another couple and Roy and Silo managed to hatch
a penguin girl named Tango, who got admired by the whole of New York.
This book, together with other children’s books depicting homosexual
characters or families (Daddy’s Roommate, King & King, Heather has Two
Mommies) made it to the list of the most challenged books of the Ameri-
can Library Association, which contains books that attracted most pro-
tests and attempts at censorship or complete ban.

Homosexuality in the children’s stories is more considered to be sex-
uality than heterosexuality. Heterosexuality is a kind of blueprint that we
do not even notice in children’s tales; so that when mother and father
appear in such a story, nobody thinks about them having a sexual life.
When two mothers or two fathers appear, sexuality seems to be more
present. That is why the children’s stories that involve a homosexual cou-
ple or family seem to cause embarrassment at least, or aversion even in
relatively open and tolerant people. In the contemporary Euro-American
culture, childhood is constructed as innocent and helpless, calling for our
protection. We love children, because we are captured by their vulnerabil-
ity, fragility, innocence, sincerity and totally unspoiled nature. Children
who are not like this are not considered childish at all. We love the ideali-
zation of childhood that is the embodiment of paradise on Earth.

Childhood as a paradise of innocence
In our culture that is built on the Jewish-Christian grounds, the

concept of paradise excludes sexuality. When Adam and Eve tasted the
fruit of the tree of knowledge, they became conscious of their nudity and
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experienced shame—and lost paradise forever. In this Biblical narration,
we can see the roots of our current debates over the impropriety of the
connection of children and sexuality. That is to say, childhood serves as
the projection of Jewish-Christian paradise, in which there is no place for
the consciousness of one’s sexuality.

Sexuality is related to sin and possible defilement, and that is why it
has no place in the paradise. It is conceived as a very problematic field, in
which one can easily slip to the darkness of perdition. In the past, it used
to be the Church that would connect sexuality with sin. As Foucault
shows, nowadays it is mainly science—medicine, psychology, and
others—that set the boundaries of the right experience of sexuality and
the transgression of these boundaries is defined as deviance calling for
redress. Sexuality in our cultural context represents something that is
always potentially unclear and dangerous, which is in an utter contrast
with the representation of childhood. The connection of childhood
and sexuality is taboo, and it seems that the sexual revolution that
questioned many taboos has reinforced the one concerning sexuality and
childhood. A gay or lesbian character in a children’s story is problematic
not only for conservative defenders of the “traditional“ gender order, but
also for all who find it unpleasant to open the topic of sexuality with
children.

There is a point in the connection of sexuality and knowledge in the
myth about Adam and Eve’s expulsion from Eden. Part of the
construction of childhood as naturally asexual involves the fact that
a child does not practice sex, does not experience erotic desire, and has
no consciousness of sex. And, as Foucault says, this is the reason why
children should be denied sex, they should be forbidden to talk about it,
and they should close their eyes and cover their ears, whenever they
might give an appearance of knowing about it (Foucault, 1980).

In accordance with Foucault’s concept that knowledge is power,
children’s ignorance in some areas constitutes a hierarchical order in
which adult people (parents and teachers mainly) are the more powerful
once, and they decide when the children get certain knowledge, and
when they are prohibited or allowed to engage in sexual activities. The
protection of children from information about sexuality at the same time
means their control. Children are kept in ignorance, and this ignorance
legitimizes the refusal to grant them access to power and their sub-
ordinance to authority (Jackson, 1982). Thematizing sexuality in children’s
stories is not just a question of the conservative lobby, whether church-
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related or political, but it is closely related to the effort at preserving
other social categories and hierarchies. If we admit the sexual subjectivity
of childhood and its right to information, it can lose its paradise-like
innocence and purity, and cease to be childhood for us.

Defying the structure

On one hand, we can see that the subversion of the gender order and
heteronormativity conflicts with the general norms and hierarchies. On
the other hand, the books that attempt to transgress the boundaries and
norms set, are often conforming to gender patterns or to the more gen-
eral structures of repression. An excellent illustration of this is the ana-
lysis of Jane Sunderland and Mark McGlashan focused on children’s lit-
erature about homoparental families (2012). They analyzed 25 picture
books featuring two-mum and two-dad families, and focused on ‘explic-
itness’ of these couples about their sexuality, and they explored differ-
ences in the representation of the gay mums and the gay dads. Their
analysis has shown that mums and dads were displayed differently. For
example the dads were more frequently called by they first name and
displayed physical contact with their partners, while the mums were
more identified by ‘relational identification” (Mum, Mama, Mommy) and
displayed less physical contact. Women and men in the analyzed books
to some extent followed gendered stereotypes. Mums were more con-
structed than dads as co-parents, and dads were more frequently than
the mums constructed as partners. Not even the literature about homo-
parental couples could defy the deeply rooted gender order.

A significant symbolic place in stories about gender-unconventional
children belongs to the topic of bullying. Especially the stories about
sensitive boys who may engage in girlish activities tend to repeat the
same scheme—the main character is different, other than the majority,
his environment despises him—or at least the male part of his communi-
ty, he is being driven out of places, mocked, and people are angry at him;
later on, he achieves something good or useful, and thus he gains the
right to exist or even teh respect and friendship of others. Such a merit-
based recognition can be found in the books Oliver Button is a Sissy,
10 000 Dresses, The Boy with Pink Hair, etc. This scheme is, however,
quite tricky. It does not present diversity as something which we all are
part of and which is valuable in itself, but as something that puts a dif-
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ferent individual against a homogeneous majority—and the only thing
s/he can do to make it right is to be useful enough. When we read chil-
dren stories like this, we remind them of the marginality of the other and
the dominance of mainstream. One can remedy one’s handicap by being
a productive individual, who may be a little bit queer, but who has not
resigned on the more general modernist-capitalist meaningfulness
dwelling in merit.

Bronwyn Davies reminds that the feminist analysis of stories re-
quires not just the identification of stereotypes, but besides focusing on
the content, we also need to focus on metaphors, forms of relationships
and models of power and desire that are created in the text (Davies,
2003, p. 47). The poststructuralist perspective laid the emphasis from
the text on the reader. A fundamental question for the feminist reading
of children’s texts is how the child relates to the text, how s/he invests
herself/himself in it, how s/he interprets and uses it. A text does not
work in a linear, unequivocal way; its interpretation always is related to
the way of reading, the experiences of readers, and to their relating to
the text and context in which they read. It is not at all certain that gen-
der-stereotypical stories will determine children to traditional gender
structuring of their lives, while feminist stories will emancipate them
from these traditional structures. It is not just a matter of what is hap-
pening in a story and who the characters are, but mainly of what chil-
dren take from them. It often can be significant details that the adult do
not even notice.

Similarly to Davies, I read the story of Paper Bag Princess by Robert
Munsch (1980) with children of one Czech school. It narrates the story of
a princess who had been kidnapped by a dragon and saved by a princess
(Jarkovska, 2013). The fairy tale, however, does not end with a marriage,
since the saved prince does not like that the princess is dirty and clothed
in a paper bag. For some children (mainly those who were considered to
be “good girls“), it was a story about a brave princess and a stupid prince
who did not want the princess. For some (mainly boys), it was a story of
a stupid prince, who got kidnapped by a dragon. For others (boys), it
was a story of a dragon who demolished a kingdom (for one boy, the
dragon was a mother who taught little dragons how to set a castle on
fire), for other children it was a story of a burnt castle, and one girl, the
class tomboy, tried to prevent me from reading the story. She did not
want to accept that the dragon kidnapped the prince, and she started to
protest at this moment and asked me to admit that the princess should
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be kidnapped. When I refused, she found a different solution—she de-
clared that it was a homosexual dragon. Similarly to Tinky Winky,
a queer character became more acceptable as gay as an atypical hetero-
sexual male.
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FEMINISMUS A SEXUALNI VYCHOVA* / LUCIE JARKOVSKA

Sexudlni vychova ve $kolach je dobrym ptikladem pro po-
chopeni vyznamu feministického sloganu ,soukromé je
politické®. Ac¢koli se tykd stranky lidského Zivota, kterd je
povazovana spise za soukromou, je jednim z nejpolitizova-
néjsich predmétd vyucovanych ve skolach. Jak upozornil
jiz Foucault, soukromai je sexualita jen zdanlivé, pravé jeji
usmérnéni do soukromi (nejlépe do rodi¢ovskych loznic)
je aktem politickym. Sexualita je nedilnou soucasti kultury
a jako takovd je vyuzivana k politickym cilim. V 19. stoleti
byla jeji regulace smérem k manZelské heterosexualité zpu-
sobem podpory fertility, a tudiZ oporou narodnim statim,
které pottebuji vyprodukovat silny nirod (Foucault 1999:
10). Priklad sexudlni vychovy poukazuje na neadekvatnost
dichotomii soukromého a vetejného, nepolitického a poli-
tického, tak jak byly ustaveny v moderni dobé. Sexualita
neni ni¢im soukromym, ¢i pouze soukromym, ale je podle
Foucaulta vysledkem mocenskych diskurst, odrazi se v ni
spolecenské hierarchické struktury.

Proces politizace sexuality prosttednictvim zajmu o sexu-
alni vychovu ve 8koldch lze dobfte sledovat v zemich se sil-
nou pozici katolické cirkve, jako je napt. Slovensko ¢i Polsko,
kde se odehrava bouftlivd vetejna diskuse o tom, zda sexu-
alni vychova ma vibec ve $kolach své misto, a kde existu-
je tlak na to, aby byla konzervativni, pojednavala sexualitu
jako dar od boha a byla prezentovana jako vychova k man-
zelstvi. Sexudlni vychova zde ma nibozensko-moralizujici
tén a prostfednictvim regulace sexuality smétuje k upevrio-
vani genderové asymetrické socidlni struktury ve sféte part-
nerskych vztaht a rodiny. Jak upozornila Smausova (2004),
i v zemich, kde si feminismus? a reflexe dekonstrukce gen-
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deru vydobyly respektovanéjsi misto, je sexualni vychova
predmétem politik, i kdyz ptasobicich opaénym smérem.
Stava se jednim z prostiedkt posilovani genderové rovnos-
ti. Na ptikladu némeckych vyukovych material k sexual-
ni vychové Smausova ukézala, e koncept normativni hete-
rosexuality ztraci v Némecku svij vliv, nebot slast uz neni
spojovéna s prokreaci, a tim dochazi k naruseni legitimity
dudlni genderové struktury.

Sekularni Ceska republika stoji nékde mezi témito dvé-
ma poly. Konzervativni, moralizujici ptistup se objevuje
spise ztidka®, sexudlni vychova ale ve 8kolach nepat#i mezi
frekventovana témata, o kterych se vetejné diskutuje. To
by mohlo svéd¢it ve prospéch liberalniho p#istupu k sexua-
lité. Lobby usilujici o konzervativni p¥istup nema silnou vy-
jednévaci pozici a nap¥. ¢esti sexuologové propagujici svého
druhu otevenost v diskusich o sexu, pat#i k medidlné zna-
mym a populdrnim osobnostem. To ptispiva k dojmu, Ze se-
xualita neni v Cesku tabu a Ze se o sexu bavime otevieng,
a to i s détmi ve 8kole.

Avsak je ¢eska vyuka skute¢né liberalni? V liberalnim po-
jeti je sexualita svdzana s rovnosti, sexudlni subjektivitou,
neomezenou individudlni volbou a individuélni zodpovéd-
nosti definovanou principem neposkozovani. Jak uvadi Ka-
thryn P. Morgan, sexualni vzdélavani postavené na liberalni
teorii je vnimano jako nezbytny prostfedek k zodpovédné-
mu sebeurceni v oblasti sexuality a je mu ptiznana vyso-
ké instrumentalni hodnota. Avsak jeji analyza (americkych)
materiald, uréenych k sexualni vychové déti a mladeze, kte-
ré byly prezentovany jako liberdlni, ukazala, Ze mnohé
z nich neprosazuji liberalni hodnoty, naopak ve jménu se-
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xudlniho liberalismu podporuji utvafeni nesvobodné se-
xudlni subjektivity (Morgan 1996: 170). Nejinak je tomu
iv ¢eském kontextu, kde liberdlni tikime stavu, kdy jsou
zakynim a zakdm dostupné informace o antikoncepci, ale
malokdo se pozastavuje nad tim, jaky diskurs tyto informa-
ce rimuje a jak je reflektovana spojitost sexuality a gende-
rovych norem. Tento ¢lanek nabizi vhled do problematiky
sexudlni vychovy v Ceskych skolach, a to prostfednictvim
analyzy hodin sexualni vychovy v 3esté t¥idé (zakyné a za-
ci ve véku 11-13 let) jedné zékladni $koly. Analyza vychazi
z ptimého pozorovani ve vyuce a z materiala, které tato t¥i-
da ve vyuce pouzivala.

Kontextualizace v ceském prostredi
Na ¢eskych 8kolach neni sexudlni vychova vyucovéana jako
zvlastni predmét®. Na zakladni skole je nejvice pozornosti
sexudlni vychové vénovano v hodinach rodinné vychovy. Je
proto tfeba zastavit se nejdtive u specifik rodinné vychovy.
Predméty, které maji v nazvu slovo ,vychova’, maji v ramci
ostatnich pfedméta ponékud marginalni postaveni. Za hlav-
ni funkeci 8koly je vétsinou vyucujicich i rodi¢t povazovano
yvzdélavani', tj. pfedavani znalosti a dovednosti vyuzitel-
nych k dal$imu vzdéldni a nasledné profesi. Pfed4vani kul-
turnich hodnot ¢ schopnosti reflexivniho utvifeni postoji
je povazovano za jakysi ptridavek, sice podstatny, ale pre-
ce jen méné dilezity. Vychovy obecné® jsou nékdy chapany
jako hodiny, v nichz se zaci a zdkyné odreaguji, a které pro-
klddaji ostatni (dulezitéjsi) predméty tak, aby vyuka jako
celek nebyla ptili§ vycerpavajici. Z marginalniho statusu
plyne i skuteénost, Ze vyucujici v téchto hodinach maji vét-
§i volnost a podléhaji mensimu tlaku na to, aby déti probra-
ly dostate¢né penzum latky. Pro vyuku to znamena na jedné
strané vyhodu z dvodu vétsi flexibility a moznosti aktudlné
reagovat na potteby déti ve t¥idé. Na druhé strané je nevy-
hodou, Ze naplil vyuky nepodléhd ziddnym regulim. V ramci
rodinné vychovy se probiraji nejriznéjsi osobni aZ intimni
témata a diskuse a aktivity mivaji ¢asto terapeuticky cha-
rakter. Pfesto vétsina uditeld a uditelek, kteti vyucuji ten-
to pfedmét, nemd za sebou specializovany vycvik, ktery by
jim umoznil zvlddat dynamiku takto orientovanych hodin,
jejich prace nepodléhd supervizi. Marginalni status rodin-
né vychovy se odrazi i v tom, Ze je svéfena nezi¥idka lidem,
kterym chybi aprobace pro tento predmét. Protoze sexudl-
ni vychova neni problematizovana, chybi moznosti dalsiho
vzdélavani vyuéuyjicich v této oblasti.

Ceské skolstvi trpi i nedostatenou nabidkou $koleni
v oblasti genderové citlivé vyuky. Genderové stereotypy
a hierarchie se v souvislosti se sexualitou objevuji obzvlas-
té ostfe, sexualita ¢i pfesnéji predstava o rozdilné sexuali-
té muzl a Zen vychazejici z podstaty biologické konstrukce
zenskych a muzskych tél slouzi jako legitimizace gendero-
vych nerovnosti. Pokud je timto zptsobem zprostfedkova-
na détem, je mozné predpokladat, ze ptispéje k otisknuti
nerovnosti do jejich vlastnich tél. Inkorporovana nerovnost
se pozdéji stava dikazem o ptirozenosti genderovych ne-
rovnosti, a to nejen pro ,common sense®, ale i pro divky
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a chlapce samotné - tak to je, protoZe se tak citim. Regula¢ni
praktiky utvéreji podobu pohlavi a tato jeho materializace
se stdvd normativnim regula¢nim vzorem. Pohlavi je perfor-
mativnim zvyznamnénim télesnosti (Butler 1993), kterému
jsou chlapci a divky normativné vyucovani.

Pokud vyucujici nereflektuji genderové aspekty, a to pre-
devsim ve vztahu k nerovnostem, 1ze ptedpoklddat, Ze lehce
sklouznou k jejich reprodukovani. Nereflektuji totiz symbo-
licky systém, jehoZ jsme soulasti a v jehoZ rdmci jsou stéle
Zeny a muzi pojedndvani rozdilné. Tyto rozdily nespocivaji
ve variabilité, jak mnozi vé¥i, ale v nadvlddé a podtizenosti,
jak budu ilustrovat na nékolika p¥ikladech z vyzkumu.

Z terénu

V nésledujici ¢asti textu chci poukdzat na aspekty sexudlni
vychovy, které jsou problematické z hlediska (re)produkce
genderovych nerovnosti, a tak nastinit prostor, v némz by
mohl angaZovany feministicky p¥istup ptispét ke zménam
v této oblasti. Jde o analyzu vyzkumnych pozorovani, kte-
ra jsem uskute¢nila v hodinach rodinné vychovy. Slo o sest
hodin v rdmci pfedmétu rodinna vychova v jedné Sesté t¥idé
zakladni §koly.® Predkladana analyza se zamétuje na iden-
tifikaci problematickych momentt z hlediska reprodukce
genderovych nerovnosti.

Ve vyzkumnych rozhovorech, které jsem vedla se $kolni
psycholozkou a vyucujici t¥idy, stejné jako v neformalnich
rozhovorech o rodinné a sexudlni vychové s dalgimi vyucuji-
cimi, se objevoval nazor, Ze rodinnd i sexudlni vychova jsou
tzv. divei zalezitosti, Ze je to néco, co bavi spise holky, které
také opanovavaji prostor téchto hodin, a to proto, Ze se tyka
predevsim télesnych zmén v dospivani u divek, menstruace,
partnerskych vztaht, tedy jde o tzv. div¢i témata. Hodiny
sexudlni vychovy, které jsem sledovala, se véak vyznacova-
ly tim, Ze v nich byly divky jesté méné viditelné nez v hodi-
nach ostatnich. Diskuse se odvijela od otazek a poznamek,
které nastolili chlapci. Rozhodné tedy nebylo mozné pova-
zovat tyto hodiny za divéi zélezitost. V prabéhu jednotli-
vych hodin bylo mozno identifikovat nékolik diskurst, kte-
ré ramuji podobu sexudlni vychovy. Viechny tyto diskursy
predstavuji redukci tématu a zdiraznéni jednoho aspektu.
Redukce je pro vyuku nezbytnd, avak analyza téchto dis-
kurst ukazuje, Ze takovou podobu sexualni vychovy nemu-
Zeme povazovat za liberalni, ve smyslu vychovy k rovnosti
a svobodnému utvateni sexualni subjektivity. Subjektivita
je upirdna pfedevsim divkam.

Milujte se a mnozte se

Sexudlni vychové, kterou jsem méla moznost sledovat, do-
minovala biologie, slovy pani ucitelky ,priroda“. Pani ucitel-
ka zacala popisem pohlavnich organt a jejich funkci. Zakyné
a Zaci si z vyukovych materidl obkreslili schéma muzskych
a zenskych pohlavnich organt. Znalost anatomie vlastniho
téla i téla prisluniki ¢&i prislusnic opa¢ného pohlavi a zna-
lost procest, ke kterym v téle dochazi, je dulezita, avsak vy-
sadni postaveni biologického diskursu v sexudlni vychové
je problematické. Uchyleni se k této redukci je sviidné z to-
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ho dvodu, Ze popis anatomie a biologickych procest se zda
byt neutralni. Vyuéujici nema pocit, ze zprostfedkovanim
téchto informaci vyjad#i néjaky postoj, ze vyklad je konta-
minovén ideologii. Legitimitu takovy vyklad ¢erpa nejen
z presvédéeni o objektivni danosti, ale také z odkazu na vé-
deckost. Biologicky diskurs v sexudlni vychové se zda byt
bezpeénym prostorem.

Avsak genderovd i sexudlni subjektivita jsou produk-
tem moci, ktera se legitimizuje védeckosti, véda (medici-
na) funguje jako sociédlni kontrola (Foucault 1999). Védec-
ky jazyk popisujici biologicka fakta neni zdaleka neutralni.
V hodinach, které jsem sledovala, zaznély nasledujici vyro-
ky: ,Menstruace je takovy mésicni uklid. Vsechen odpad odchdzi
z téla ven.“ nebo ,Vybéhne spermie a zaiitoli na vajicko.”

Popis biologie a biologickych procest je zahalen do meta-
for s genderovanym symbolickym vyznamem. Ve své ana-
lyze téchto metafor poukazala Emily Martin na to, jak jsou
védecké poznatky ovlivnény kulturnim systémem. Tyto me-
tafory naturalizuji spole¢enské konvence a prostrednictvim
predavani symbolickych vyznamu tykajicich se ,pfirozené“
podstaty fungovani tél muzu a Zen jsou soucasti mechanis-
mu, které udrzuji Zeny a muze o jejich genderovanych spo-
le¢enskych pozicich (Martin 1992: 34).

Dominantni postaveni biologického diskursu symbolic-
ky signalizuje, Ze sexualita je néco ptirodniho. Vyucujici ne-
z¥idka hledala oporu pro své argumenty v pfirodnim ¢i pti-
rozeném biologi¢nu. Tak, jak je to bézné v populdrné-nau¢né
sociobiologické literatute, pouzivala pro vysvétleni chovani
lidi priklady z ¥iSe zvitat ¢i se odvolavala na ,pfirodu®, kte-
rd podminuje podobu sexuality v prvni fadé rozmnozovaci
funkci. To dokumentuje nésledujici citace z vyuky, kdy vyu-
Cujici popisuje, co se déje pti orgasmu. Je to zaroven priklad
metaforického popisu oplodnéni, ktery jeden z zakt identi-
fikuje jako metaforu sportovniho souboje.

Vyucujici: ...[pti orgasmu] dojde k tomu nejvétsimu vlast-
né vzruseni, a ta p¥iroda tekne: Tak a tedka je potieba oplod-
fiovat. Vybéhne skutecné proudem, vybéhnou, vybéhne to sper-
ma, vystfikne. A vemte si zase, kdyZ ten pohlavni orgdn, kdyz
ten Suldik je zasunut nékam asi semka [ukazuje na schéma
nakreslené na tabuli] a ten proud je viastné vypustén, musi
se prostfiknout co nejddl, aby se, aby se dostal...

Zdk 1: To je jak sport, pani uitelko.

Vyucujici: To vis, ze jo, a vis, Ze skutecné ten nejrychlejsi
a nejmrstnéjsi-

Zik 1: No urcité, vyhrdvd.

Vyucujici: No skutecné vyhrdvd.

Zik 1: No nevim.

Vyucujici: On vyhrdvd cenu. A vis jakou?

Zik 2: Zivot.

Biologicky diskurs je zna¢né zaméten na menstruaci. To
je jednou z pti¢in, pro¢ se mnozi domnivaji, ze sexudlni vy-
chova je vice o divkach a pro divky. Sledovana tfida vyuzi-
vala dva u¢ebni materidly, u¢ebnici Rodinnd vychova. Zdravy
Zivotni styl a dvé brozury (div¢i a chlapeckd verze) distri-
buované firmou Procter & Gamble s nazvem Cas promén.”
V chlapecké varianté broZzury je zobrazen dvanictilety chla-
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pec, ktery rika: ,Protoze dévéata maji menstruaci, tak se jim
vénuje vétsi pozornost a ndm je nékdy lito, Ze se na nés jak-
si zapomind.“ (2005: 6) Avsak je pozornost vénovand men-
struaci totéZ co pozornost vénovana divkam? Co ve skuteé-
nosti znamend popis pohlavnich organt a jejich funkci? Jak
se to vztahuje k divéi zkugenosti, touhdm a strachim? V ce-
lé div¢i verzi brozury neni jedind zminka o orgasmu, mas-
turbaci ¢i jakakoli jind informace o sexudlnim vzrudeni ¢&i
prozivani. Ani chlapecka verze neni o mnoho sdilnéjsi, ale
preci jen se zde vyskytuji informace o erekei, poluci a orgas-
mu, které jsou uvedeny ve spojitosti se sexualni rozkosi.

Zaméteni na menstruaci je soulasti obecnéjsiho diskur-
su reprodukce. Chlapci a divky ve sledované tridé se dozvé-
déli, Ze sexualita slouzi k zplozeni ditéte. Vétsina informa-
ci, které déti ziskaly, byla zamétena na budouci rodi¢ovstvi.
I tyto informace jsou viak genderové nerovné - rodicovstvi
se podle nich tyka vice divek (a jejich potencidlniho matet-
stvi) nez chlapct (a jejich potencidlniho otcovstvi). Infor-
mace o menstruaci jsou podavany predev$im v kontextu
budouci reprodukce. Pozornost vénovand menstruaci je me-
chanismem kontroly Zenské reprodukce. Jde o linku, kterou
nacrtla Smausova: prokreace — normativni heterosexualita
- genderova nerovnost (2004).

Normativni heterosexualita byla v8udypfitomnd, jak
v ptimé vyuce, tak ve vyukovych materidlech. Sexualita
byla prezentovana v prvni fadé jako prokreativni, a tudiz
jako samoziejmé heterosexudlni. Vyse uvedeni citace z vy-
uky dokladd inherentni heteronormativitu informaci, které
jsou détem predavany. Zamérem bylo vysvétlit, co je to or-
gasmus, av§ak popis orgasmu byl v prvni fadé popisem bi-
ologickych procest pfi orgasmu, které podporuji oplodné-
ni, zdGraznéna byla funkénost orgasmu sméfujici k plozeni.
Heterosexualita byla samoztejmou prerekvizitou veskerého
vykladu, kterou nebylo tfeba ani uvadét. Pravé koncept po-
vinné heterosexuality rozpracovany predevsim lesbickymi
feministkami ukdzal, jak je natlak na utvafeni heterosexu-
alnich partnerskych vztaht tizce spjat s ustavovanim téchto
intimnich vztaht jako nerovnych. Zeny jsou v nich konstru-
ovany jako zavislé a diskvalifikované z podilu na moci a ve-
fejném zivoté, nebot svij zivot ve jménu lasky (vice ¢i méné
dobrovolné) obétuji péci o déti, manzela a domdacnost.

V druhém uéebnim textu, ktery sledovana Sesta t¥ida vy-
uzivala pti hodinach sexudlni vychovy, se do¢teme: , Aniz si
to dospivajici divky uvédomuji, tato [reprodukéni] stranka
jejich zdravi mtze byt ohroZena jiz v obdobi dospivani, tj.
v dobé, kdy by méla probihat neru$end ptiprava organismu
divky na jeji budouci matetstvi. Predpokladem pro to, aby
zena mohla chranit své zdravi a schopnost reprodukce, je
i znalost fungovani menstruaé¢niho cyklu.” (2000: 93) Divky
ve véku 11 & 12 let, které sedi v lavicich Sesté ttidy, ziskaji
obrovské mnozstvi instrukeci vztahujicich se k jejich budou-
ci reprodukai, které se tykaji jiz jejich dnesniho kazdoden-
niho Zivota. Naptiklad jsou varovény, Ze zapominat pre-
zuvky a chodit po tfidé naboso je pro né nebezpecnéjsi nez
pro chlapce. Ne proto, Ze se miizou nastydnout, ale proto,
Ze se jim miZou nastydnout vaje¢niky a bude tak ohrozena
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jejich budouci reprodukce. Jejich kazdodennost je spouta-
na tisicem pravidel, kterd maji dodrzovat jako zodpovédné
budouci matky. Tato pravidla jim maji neustéle pfipominat,
Ze jejich Zenské Zivoty jsou determinovany matefstvim.

Netvrdim, Ze reproduk¢ni zdravi neni dilezité a Ze by
se déti nemély dozvidat o tom, Ze ur¢ité navyky mohou mit
vliv napt. na plodnost. Aviak informace by mély byt adre-
sovany jak divkdm, tak chlapcim. Za kazdym napomenu-
tim divky by neméla v pozadi stat vytka — takhle se budouci
matka nechovd, ohrozuje$ své potenciélni dité. Takto ori-
entovany zdjem o menstruaci a reproduké¢ni zdravi divek
ve spojeni s absenci diskuse o sexudlnim prozivani divek,
o jejich sexudlni subjektivité, nemuze byt v Zddném ptipa-
dé vniman jako zajem o divky. Nejde totiZ o divky samotné,
ale o jejich budouci dité. Tento heteronormativni a na pro-
kreaci zaméteny diskurs v sobé obsahuje poselstvi, Ze jejich
Zivoty jsou dulezité a hodnotné predevsim ve vztahu k Zivo-
tu nékoho jiného (dité, manzel). Sexuélni vychova oriento-
vana na menstruaci a biologickou reprodukci reprodukuje
zenskou existenci jako vztahovou, a proto nerovnou s exis-
tenci muzskou.

Sex nikdy neni bez rizika

To je dalsi poucka ucebnice rodinné vychovy (Mddrova
2000: 95). Dal$im dominantnim diskursem sexudlni vycho-
vy je diskurs zodpovédnosti. Ten je zaloZen na vy¢tech rizik
a na ziskdvani znalosti, jak témto rizikim predchdzet. Sdm
0 sobé je nesmirné dilezitou sou¢asti vzdélavani, avdak ¢as-
to byva Gzce propojen s diskursem strachu. Zodpovédnost
je chapdna jako disledek strachu z moznych rizik, proto
je t¥eba prezentovat sex v prvni fadé jako riziko. Za touto
strategii zfejmé stoji domnénka — ¢im vic se budou déti bat,
tim spi$ oddali zahajeni sexudlniho Zivota a budou se cho-
vat zodpovédné. Lze viak predpokladat, Ze spojovani sexu-
ality se strachem z rizik, opét pti absenci diskuse o sexudlni
subjektivité, pozitku a proZivini, maze u déti ptispét k vy-
tvoreni negativniho vztahu k sexu, vniman{ sexu jako né-
¢eho Spatného a nebezpecného. Fisher, Byrne a White (in
Fine 2002: 377-378) poukazali na negativni korelaci mezi
negativnimi postoji k sexu (vnimani sexu jako néceho $pat-
ného) a pouzivanim antikoncepce. Podle jejich studie nega-
tivni postoje k sexu nesnizuji sexudlni aktivitu, ale snizuji
vyskyt pouzivini antikoncepce. Teenageti, kteti véti, Ze se-
xudlni vztahy jsou $patné, odmitaji zaroven pouzivat anti-
koncepci, nebot to by podle nich ospravedliiovalo ,$patné”
chovani. Fisher a kol. ukazali, Ze naopak adolescenti s klad-
nym postojem k sexu tenduji k dislednému pouZzivini anti-
koncepce. Vyuka zaméfena na negativni aspekty sexuality
evidentné nezabranuje sexudlnim aktivitdm, ale maZe sni-
Zovat ochotu k pouzivani ochrany.

V ulebnici Rodinnd vychova. Zdravy Zivotni styl 2 je sexu-
alité vénovino 25 stran. Z toho vice nez polovina obsahu
referuje o sexualité v negativnim kontextu rizik, nemoci,
poruch? a nésili. Negativni aspekty jsou prezentovany bud
genderové neutralné, anebo jako tykajici se divek. Napti-
klad kapitola Pred¢asné zahdjeni pohlavniho Zivota, kde
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se do¢teme: ,Organismus dospivajicich divek neni vybaven
ochranou proti pohlavnim nemocem a proti mikrobidlnim
zanétam vnit¥nich pohlavnich organu tak, jako u dospé-
1é Zeny.“ (2000: 95) Tato pasaZ jasné nastoluje dvoji stan-
dard, k pred¢asnému’® zahdjeni pohlavniho Zivota u chlap-
cli se u¢ebnice nevyjadfuje. K budovani strachu ze sexuality
prispivd i vytvarenim nepravdivé pfedstavy o tom, Ze imu-
nitni systém dospélé Zeny je vybaven ochranou proti po-
hlavnim nemocem, coz znamen4, Ze dospivajici divka'® je
pohlavnimi nemocemi ohroZena vice.

I dasledky diskursu strachu jsou genderované — poselstvi
strachu je diiraznéji adresovano divkam. Rizika jsou prezen-
tovana jako zasadni ptedevsim pro divky. Je zduraznovano,
ze jejich rizikové sexudlni chovani (stejné jako nap#. choze-
ni naboso p#i zapomenuti preztivek) mize vést v budoucnu
k jejich neplodnosti. Divky jsou prezentovany jako ohroZe-
néjsi a zranitelnéjsi. Potvrzuje se vyzkum Fine (Fine 2002),
ktera provedla analyzu sexudlni vychovy v americkych ve-
tejnych skoldch a vsimla si, Ze velka ¢ast predavanych in-
formaci je spojena s viktimizaci Zen. Zeny jsou poucovany
o své zranitelnosti ze strany potencidlnich muzskych pre-
datort. Aby se vyvarovaly viktimizaci, maji se divky nau-
Cit, jak se branit proti nemocem, téhotenstvi a vyuZzivani ze
strany muzu. V takto zamé¥ené vyuce je diraz kladen na ak-
tivity jako ,naucit se ¥ici ne“, sexualni abstinence, vypoci-
tavani socidlnich a emoénich rizik sexudlniho Zivota a vy-
jmenovavani sexudlné pfenosnych nemoci. Jazyk tohoto
zpusobu vyuky prezentuje Zeny jako skute¢né ¢i potencidl-
ni obéti muzské touhy, nikoli jako sexudlni subjekty (Fine
2002: 378). Divky v hodindch sexudlni vychovy citelnéji nez
v hodinach jinych pocituji svij odlisny status, nez je status
chlapct, pti¢em? tento status pro né znamena nemoznost
vnimat sebe sama jako nezavislou bytost, nebot sexualita je
pro né v prvni fadé spojovéana se zodpovédnosti za budouci
generace. Mluvi-li se skute¢né o divéim prozivani sexuality,
dochazi se ¢asto ke spojeni: sexudlni styk — bolest, zneuZiti,
pohlavni nemoci, nechténé téhotenstvi apod. U chlapcti je
sexualita mnohem vice spojovana s potésenim.

P#i rozhovorech s vyuéujicimi se setkdvdm neztidka
s opa¢nym ndazorem, podle néhoz jsou dnesni dospivaji-
ci divky aktivnéjsi nez chlapci, mluvi o sexu ¢astéji, chlap-
ce je téméf potreba chranit pred agresivnimi divkami, které
se dozaduji erotické pozornosti. Psycholozka Sharon Lamb
tuto zku$enost neinterpretuje jako dirazné projevovani
vlastni sexudlni subjektivity, naopak tvrdi, Ze toto jednani
obvykle nevychazi z potteby vyjadrit svou sexualitu a poro-
zumét ji ¢i z respektu k vlastnimu télu, ale z potfeby ziskat
pozornost chlapct a definovat se jako zZadoucdi, i kdyz divo-
k4, v otich chlapci (Lamb 2001: 7). Nejde tedy o prolome-
ni ¢i prevriceni genderovych stereotypt, ale jejich zakrypto-
vani v novych podobach, symbolicky vyznam vsak zistava
stejny.

Zavér

Soucasna podoba sexudlni vychovy, at jiz pojimédna spise
konzervativné, ¢i liberdlné, nereflektuje otazky gendero-
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vych stereotypt a nerovnosti. Nesousttedi se na podporu
utvafeni svobodné sexudlni subjektivity, rovnosti a schop-
nosti sexudlniho sebevyjadteni divek a chlapct. Predklada
asymetricky model sexudlnich a partnerskych vztaha, kte-
ry znevyhodiiuje divky a podporuje jejich marginélni sta-
tus definovany jiz od détstvi matefstvim. Jakkoli se sexudl-
ni chovéni jevi byt soukromou zalezitosti, je soucasti Sirsich
socidlnich struktur. Sexualita slouzi jako podpltrny mikro-
kosmos socialni dynamiky, ktera zahrnuje systematické uzi-
vani moci muzi nad Zenami (Morgan 1996: 78). Pokud ne-
bude sexuélni vychova reflektovat tento fakt, bude i nadale
mocnym néstrojem udrzovani statu quo a indoktrinace div-
¢ich a chlapeckych tél, jejich sexudlnich a partnerskych vzta-
ht genderovou socidlni nerovnosti.

Zjisténé nedostatky nelze klast za vinu samotnym peda-
gogum a pedagozkam. ProtoZe chybi moznosti komplexni-
ho'! vzdélavani v oblasti sexuality i genderové senzitivni vy-
uky, neni divu, Ze mnozi nereflektované reprodukuji zazité
stereotypy. Ackoli rodinna vychova a znalosti a dovednosti
v ni ziskané nejsou kli¢ové nap#. pro ptijeti na stfedni kolu,
je v jeji moci znacné ovlivnit soucasny i budouci zivot déti,
proto by ji méla byt vénovana pat#i¢na pozornost minister-
stva, pedagogickych fakult i feditel a feditelek skol. Svou
ulohu by mély sehrét i feministické teoreticky, vyzkumnice
a aktivistky, které mohou p#ispét k utvafeni takové podo-
by sexualni vychovy, ktera ptispéje k rozruovani genderové
duélni struktury a k prohlubovéni rovnych pt#ilezitosti pro
Zeny a muZe v soukromém i vefejném prostoru.
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Poznamky

1 Tato studie vznikla s podporou Grantové agentury Ces-
ké republiky v ramci vyzkumného zaméru ,Volba vzdélani
a anticipace $anci na pracovnim trhu z genderové perspek-
tivy“ (GA403/06/0067).
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2 Osvobozeni zenského téla a sexuality ze svazujiciho ram-
ce genderovych norem je velkym tématem feminismu. Pra-
vé feminismus upozornil na to, jak je sexualita vyuzivana
k udrzovani a legitimizaci spole¢enského #4du, v ném?Z jsou
zeny znevyhodnény. Sexudlni vychova by tedy méla byt ne-
dilnou soudasti strategie k podpote rovnych ptilezitosti di-
vek a chlapct ve vychové a vzdélavani. Diskuse o rovnych
ptilezitostech ve 8kole se vak zatim tykaji ptedevsim pro-
fesni segregace a rozdil ve vykonech.

3 Naptiklad v aktivitidch hnuti ProLife, které rozesila do skol
protipotratové vyukové materidly a nabdda mladez k pred-
manzelské sexudlni abstinenci.

4 V soucasné dobé prechazi ¢eské zakladni skolstvi na tzv.
ramcové vzdélavaci programy, v nichz jiz nebudou existovat
jednotlivé pfedméty tak, jak jsme je znali. Dosud v8ak byla
sexudlni vychova soudasti pfedméti rodinnd vychova, bio-
logie, ob¢anska nauka, zdklady spole¢enskych véd a nékdy
obsahem mimotadnych pfednasek, které skola zorganizuje,
¢i néplni t¥idnickych hodin.

5 Télesna, hudebni, vytvarn4, rodinna.

6 Sbér dat pro diserta¢ni vyzkum probihal od ¢ervna 2005
do ¢ervna 2006. Ve kolnim roce 2005-2006 celkem bylo
uskute¢néno zhruba 45 pozorovéni pfimo ve tfidé v hodi-
nach rodinné a vytvarné vychovy a p¥i mimo#ddnych ak-
cich, jako je vano¢ni besidka, skolni vylet apod. Dile byly
uskute¢nény t#i formalni interwiew s vyucujici a psycholoz-
kou a 21 rozhovoru s détmi. Soucasti vyzkumu byly také ex-
perimentélni projektivni techniky s détmi. Hodiny sexudlni
vychovy probihaly v listopadu 2005 az lednu 2006, pfi¢emz
nenavazovaly plynule jedna na druhou.

7 Tato ptirucka je soucéasti reklamniho bali¢ku, v kterém fir-
ma Procter & Gamble distribuuje détem vlozky a tampony.
Analyza konsekvenci faktu, Ze je ve vyuce nejvice vyuzivan
propagacni materidl komer¢ni firmy a co tim tato firma sle-
duje, by vydala na samostatny ¢ldnek.

8 Relativné obsahld je kapitola o sexudlnich deviacich.
Na konci této kapitoly za definici nekrofilie najdeme infor-
mace o homosexualité. Je zde uvedeno, Ze homosexualita
dnes jiz neni povazovina za sexudlni deviaci, aviak umisté-
ni této informace v kapitole o deviacich je vymluvné. V ma-
teridlech, které analyzovala Smausova jako neheteronor-
mativni, figurovaly informace o homosexudlnich vztazich
dokonce pted témi o heterosexudlnich vztazich (2004).

9 Nehledé na to, ze neni fe¢eno, co vlastné znamena pred-
Casné.

10 Opét je otdzkou, kde je hranice mezi dospivajici divkou
a dospélou Zenou.

11 Komplexni = s §ir§im zdbérem, neZ je specializace na
prevenci socidlnich a zdravotnich rizik spjatych se sexua-
litou.

Mgr. Lucie Jarkovskd piisobi jako asistentka genderovych
studii na katedre sociologie Fakulty socidlnich studii Masa-
rykovy univerzity, kde také studuje v doktorském studijnim
programu. Vénuje se témattim genderovd socializace, gende-
rové senzitivni pedagogika a genderovy aspekt skolstvi.
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Diskurzivni strategie odptirct sexudlni vychovy*
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The Demise of Tradition and Its Salvation through Sex:
The Discursive Strategies of Opponents of Sex Education

Abstract: In 2010 sex education became a surprising target of criticism in the
secular Czech Republic. The voices of social conservatives were raised and
were answered by the Minister of Education, who launched a reform of edu-
cational curricula to exclude sex education. This article analyses the discursive
strategies employed by conservative opponents of sex education and high-
lights the interpretive repertoires of sexuality and gender. The authors argue
that Czech conservatives deploy both a moral panic strategy and a discursive
strategy of empowerment that uses positive sanctions to support ‘good sex’,
defined exclusively as marital, procreative heterosex. This interpretive reper-
toire of ‘good and healthy sexuality’ is universally intelligible and thus has the
potential to resonate not only with social conservatives but throughout soci-
ety. When combined with other socially conservative agendas it has the capac-
ity to regiment the public space and diminish the role of public institutions.
Keywords: sex education, discursive strategies, gender, conservatism, Czech
Republic

Sociologicky casopis / Czech Sociological Review, 2013, Vol. 49, No. 2: 269-290

V 1été roku 2010 se v médiich rozpoutala debata o sexudlni vychové v ¢eskych
Skolach. Rozruch vzbudila brozura Ministerstva Skolstvi, mlddeze a télovycho-
vy Sexudlni vijchova — Vybrand témata uréend vyucujicim a dokument Doporucent
k realizaci sexudlni vychovy v zikladnich skoldch. Jako prvni reagovala na brozuru
Ceska biskupska konference a posléze se do jednani intenzivné zapojil Vybor na
obranu rodic¢ovskych prdv (VORP), ktery zahdjil petici proti brozufe i doporuce-
nim. Vysledkem snah VORPu bylo staZeni brozury a v bfeznu 2011 také prohla-
Seni ministra skolstvi Josefa DobesSe, Ze sexudlni vychova bude z povinné vyuky
odstranéna a od z&fi 2012 se stane soucésti nepovinné etické vychovy. Na podzim
roku 2011 otevtel Vyzkumny tstav pedagogicky (VUP) vefejnou debatu ke zmé-

* Tato publikace byla vydana za podpory projektu specifického vyzkumu (MUNI/
A/0833/2011).

** Veskerou korespondenci posilejte na adresu: Lucie Jarkovskd, Ph.D., Katefina Liskova,
Ph.D., Genderova studia, katedra sociologie, Fakulta socidlnich studii Masarykovy univer-
zity, Jostova 10, 602 00 Brno; e-mail: jarkovsk@fss.muni.cz, katerina@fss.muni.cz.
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nam rdmcovych vzdélavacich programu (RVP), které by bylo tfeba zménit, aby
se sexudlni vychova stala nepovinnou. VUP 74dné zésadni zmény nedoporugil,
a proto ministr vzapéti odnial tuto agendu VUP a rozhodl se sestavit vlastni komi-
si experttl, ktera méla zmény v RVP provést. K tomu nakonec nedoslo, nebot roz-
ruch kolem sexudlni vychovy v agendé MSMT byl s po atkem roku 2012 piekryt
kauzou vysokoskolskych reforem a protestti proti nim. Ministr Dobe$ nakonec
odstoupil v bfeznu 2012, nicméné déni a debaty kolem sexudlni vychovy v dobé
jeho ptisobeni na ministerstvu povaZujeme za analyticky zajimavé, nebot bofi
mytus o sekuldrni povaze ¢eské spoleénosti v niZ se sexualita nemuZe stat ozeh-
avym tématem a pfedmétem sporti. Zaroven se domnivame, Ze socidlni védy
v dvacetileté historii postsocialistického Ceska doposud opomijely socialng poli-
ticky kontext sexudlni vychovy, kterd byla pojedndvana piedevsim v souvislosti
se zdravim a prevenci zdravotnich rizik. Vyzkumné prozatim nebyla reflektovana
jako prostor, ve kterém se stietavaji rtizné nazory, hodnoty a moralni postoje, stej-
né tak v ni byly opomijeny otdzky genderovych/sexudlnich nerovnosti a obéan-
stvi ¢i lidskych prav!

Smyslem nésledujiciho textu je analyza argumentti odptircti oteviené sexu-
alni vychovy ve 8kolach pravé s dirazem na otdzky inkluze/exkluze riznych
socidlnich skupin a reprodukce genderovych nerovnosti. Pfedstavime témata, jez
jsou pfitomna v textech odptrcti sexudlni vychovy, at uz explicitné ¢ implicitné,
poukdZeme na uZité interpretacni repertodry [Wetherell 1992, 1998] a zaméfime
se na identifikaci diskurzivnich strategii, jichz vyuZzivaji oponenti oteviené sexu-
alni vychovy v ¢eskych skoldch. Ackoli je mozné (a déje se to) argumentovat proti
skolni sexudlni vychové z rozlicnych pozic, nase analyza se bude vénovat kon-
zervativnim argumenta¢nim a legitimizaénim strategiim. Analyze jsme podrobi-
ly nasledujici publikace: brozuru s ndzvem Diivody, pro¢ neucit sexudlni vijchovu
[2010], kterou vydalo Hnut{ pro Zivot CR v roce 2010 a rozeslalo ji do kol jako
alternativu ministerské publikace Sexudlni vijchova — Vybrand témata; interneto-
vé stranky Vyboru na obranu rodicovskych prav (VORP) www.vorp.cz> a www.
nesexuveskole.cz; a internetové stranky Akce D.O.S.T., kterd iniciativy VORPu
podpotila. Tyto texty a internetové stranky byly k analyze vybrany proto, Ze tvofi
kostru argumentti odptircti sexudlni vychovy a byly ¢asto citovany v medialnich
diskuzich, které se odehravaly od léta 2010. NasSe analyza je ukotvena v SirSim
socidlné-politickém kontextu vyjedndvéni o vyuce sexuality.

! Sexualni vychova se v Cesku prozatim nestala ptedmétem sociologického badani. Po-
vazujeme vSak za dtileZité na tomto misté pfipomenout, Ze z pedagogicko-psychologic-
kého hlediska se ji zabyva celd fada odbornic a odbornikii. Za vSechny uvedme Milusi
Ragkovou, Danu Stérbovou, Lenku Sulovou & Evu Marddovou. Dlouhodobé se sexualni
vychové vénuje Spole¢nost pro planovani rodiny a sexudlni vychovu vedena Zuzanou
Prouzovou, kterd sdruZuje osoby zabyvajici se timto tématem nejen z hlediska pedagogic-
kého, ale i sexuologického ¢&i pravniho.

2 Strdnky www.nesexuveskole.cz provozovalo sdruzeni VORP od ¢ervna 2010 do poloviny
roku 2011, béhem letnich prazdnin 2011 zprovoznilo stranky www.vorp.cz, kde o svych
aktivitach informuje dosud a kam pfevedlo jiZ jen nékteré texty z ptivodnich stranek.
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Analytickou metodou ndm bude diskurzni analyza, konkrétné pristup
vychézejici z kritické diskurzivni socidlni psychologie Margaret Wetherell [1992,
1998]. Zaméiime se naidentifikaci vyznamovych struktur, které se v textech nacha-
zeji a jez budeme identifikovat skrze interpretacni repertodry, tak jak je definuje
Wetherell [1998: 90-102; blize k metodé analyzy déle v textu]. Zajimd nés, jaka
témata jsou v textech odptirct sexudlni vychovy obsaZena? Jaké interpretacni
repertodry sexuality a genderu pouzivaji? Jak tyto repertoary variuji? Jaké vzorce
koherence v nich lze identifikovat? Jakd je jejich argumentacni textura, tedy jak se
analyzované texty napojuji na $ir$i socidlni formy utvareni vyznamu [Wetherell
1998]? Jak se promlouvé o sexualité a genderu? Jaké formy jsou oznacovény za
normdlni a zddouct, a které naopak za patologické? Jak texty mluvi o divkach/
Zendach a chlapcich/muzich? Jaka je proporcionalita téchto vypovédi? Jaké dalsi
diskurzni formy (pfisliby a hrozby; souhlas a nesouhlas; umirriovani a pfehané-
ni) je mozno v textech identifikovat? Jaké diskurzivni strategie texty uzivajf (jaké
jsou strategie posilovani kredibility, jak je ospravedlnovan odsudek)?

Teoretické a metodologické zazemi

Nasi analyzu kotvime ve feministické teorii, kterd se soustfedi na propojeni a dis-
kontinuity mezi genderem, sexualitou a strukturou souc¢asnych zapadnich spolec-
nosti [Jamieson 1999; Evans 2003; Butler 2008; Braidotti 2008]. Vychdzime rovnéz
ze zjisténi feministickych badatelek, které zkoumaly sexudlni vychovu ve sko-
lach [Lees 1993; Jackson 1999; Bijelic 2008; Herzog 2008; Levine 2002; Irvine 2002].
Referenénim rdmcem je ndm Foucaulttiv postulét o disciplinaéni moci sexuality
v moderni spole¢nosti a produktivni povaze diskurzli sexuality [Foucault 1999].

Evropské feministické autorky [napf. Lees 1993; Jackson 1999; Bijelic 2008]
upozornily na skutecnost, Ze zptisob, jakym je sexudlni vychova vedena, miize
pusobit diskrimina¢né vici uréitym socidlnim skupindm. Ve svych analyzach
dokladaji, Ze napf. homosexudlové, rodi¢e samozivitelé (a predevSsim matky
samozivitelky), osoby Zijici v nesezdanych souzitich ¢i obecné Zeny mohou byt
konstruovani v diskurzech sexudlni vychovy jako méné hodnotni ¢lenové spolec-
nosti. Dochézi tak k diskriminaci a zaroveti reprodukci socidlnich nerovnosti.

Ve Spojenych statech, kde dlouho zufila vélka proti sexu vedend z konzer-
vativnich pozic [Herzog 2008], se situace pozvolna proméniuje. Jak ukazuje napft.
Janice Irvine [2002], boje o sexudlni vychovu byly v USA dilezité pro vzestup
politické moci konzervativnich katolikti a evangelikdnskych kfestand. Liberdlni
diskurz o sexualité, ktery byl silny od 60. let, se ocitl v defenzivé a debaty o sexu
opanovala konzervativni pravice [Herzog 2008]. Diskurzivni spojeni détstvi ¢i
mladi se sexualitou je v dtsledku toho patologizovano a v sexudlni vychové je
prosazovana abstinence [Levine 2002]. Konzervativci tak prechédzeji od véalecné
strategie ke strategii hegemonizace diskurzu sexudlni vychovy [Irvine 2002; Levi-
ne 2002; Herzog 2008].
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Analytickym néstrojem ke zkoumadni texti konzervativnich odptrct sexu-
&lni vychovy v soucasném Cesku nam jsou interpretaéni repertodry Margaret
Wetherell [1992, 1998]. Wetherell definuje interpretacni repertodry coby ,rozlisi-
telné shluky terminti, popisii a fecnickych obratti, které jsou casto shromédzdény
kolem metafor nebo barvitych obrazt” [Wetherell 1992: 90]. Interpretacni reper-
toary (IR) lze chapat jako systémy signifikace, jako jakési , stavebni kameny, které
slouzi ke konstrukei verzi udalosti, jedndni ¢i socidlnich struktur” [ibid.]. Skrze
IR mtizeme porozumét obsahu diskurzu a tomu, jak je tento obsah organizovan.
Wetherell upozoriiuje, Ze pro IR je typicka variabilita. V ramci IR existuji totiz
rizné zpusoby konstrukce udalosti, procesti a skupin, jez jsou pouzivany k dosa-
hovani rtiznych efekti [Wetherell 1992: 101-102].

Pro pochopeni zptisobd, jimiz IR funguji v sociédlni realité, je dtlezité uvédo-
mit si, Ze jsou napojeny na relativné siroce sdilené mody vniméni a zvyznamtio-
véani socidlnich jevii a udalosti. V tomto smyslu Wetherell navrhuje chapat IR
jako klisé [Wetherell 1992: 102], respektive jako ,kulturné povédomy a navykly
zpusob argumentace, ktery se sklddd z rozpoznatelnych témat, otfelych vyrazt
a tropt” [Wetherell 1998: 400]. PovaZujeme za produktivni chdpat interpretacni
repertodry jako odkazujici na doxicky charakter diskurzu. Koncept doxa rozviji
Bourdieu [1992: 127-136], ktery — ve shodé s principy diskurzni analyzy — argu-
mentuje, Ze ,socidlni fad vdédi za svou trvalost skute¢nosti, Ze uvaluje klasifi-
kac¢ni schémata”, jez , produkuji formu rozpoznani a uznéni (recognition) tohoto
fadu” [Bourdieu 1992: 127]. Doxa je v tomto smyslu nereflektovana artikulace
ustaveného fadu a jeho dodrzovani. Projevy orto-doxie lze identifikovat vSude
tam, kde se vynaseji zdravorozumové soudy, které jsou tim pfijatelnéjsi, o¢ méné
explicitni legitimizace vyzaduji. Doxicky diskurz je diskurzem dominantnim/
ch; takovy, ktery pfindsi univerzalni pocit samoziejmosti a nezbytnosti, s jakou
véci zkratka museji ztstat takové, jaké jsou, protoZe tak jsou spravné a piiroze-
né. Doxa se predvadi jako jazyk politicky neoznaceny, charakteristicka je pro néj
rétorika nestrannosti, je centrovan kolem symetrie, rovnovahy a zlatého stfedu.
Podporovién je étosem spravnosti a slusnosti [srovnej Bourdieu 1992: 131-132].
Interpretacni repertodry jsou v tomto smyslu doxické, coz implikuje jejich Siro-
kou srozumitelnost a uzivani nap¥i¢ danou spolecnosti.

w2

V nésledujicim textu se zaméfime na interpretacni repertodry sexuality
a genderu, resp. jejich variabilitu, tak jak se objevuji v projevech konzervativnich
kritikt 8kolni sexudlni vychovy. Déle identifikujeme diskurzivni strategie, jimiz
odptirci sexu ve skole legitimizuji sva stanoviska. Ve zminénych analyzovanych
textech jsme hledaly pravidelnosti, které formuji promluvy socidlnich konzerva-
tivehh o sexudlni vychové a sexu. V tomto ¢lanku ndm jde o zachyceni diskurziv-
ni promény, kterd se kolem ,sexu ve Skole” udéla. Proto k analyzovanym tex-
tim pfistupujeme jako ke korpusu, ktery reprezentuje soucasny konzervativni
diskurs o sexualni vychové v Cesku, spiSe nez jako k prohldgenim individual-
nich mluvdéich ¢ konkrétnich skupinek. V tomto korpusu dat jsme identifikova-
ly pasaze, které zdiivodiiuji spiSe, neZ jen popisuji, konzervativni stanoviska ke
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Skolni sexudlni vychové.’ Interpretacni repertodry byly identifikovany na zakla-
dé jejich zaméfeni [Seu 2010: 443]. Tedy identifikujeme IR sexuality, IR genderu
a déle diskurzivni strategie moralni paniky a empowermentu.

Interpretacni repertodry sexuality

Konzervativni kritikové sexudlni vychovy mobilizuji diskurz pfirody a pfiroze-
nosti. Pfedstavuji sexualitu jako vrozenou a univerzalné existujici, nap¥i¢ déjina-
mi a prostorem. Sexualita je podle nich normdlni v tom smyslu, Ze se projevuje
,zdédénymi pohlavnimi impulsy” [Dtvody 2010: 53], pficemZz , normdlni sensu-
alni prozitek souvisi se zachovanim zivota” [ibid.: 19]. Vzyvani p¥irody a p¥iro-
zeného bylo nescetnékrat identifikovano coby legitimizace odporu proti socidlni
zméné [Lewontin et al. 1984; Haraway 1984; Hubbard 1990], a tak uziti téchto
argumentd ze strany konzervativca stézi prekvapi [Liskova 2009].

73

Sexualita, jakkoli ,pfirozend”, je vSak podle konzervativniho diskurzu
dvojiho druhu. Na jedné strané existuje ,,Zivotaddrna sexualita, kterd je naprosto
zavisld na nézném, monogamnim, dlouhotrvajicim vztahu lasky mezi muzem
a zenou” [Davody 2010: 50]. Na strané druhé je sexualita nizkd, Spinavé, kterd
vede k pohlavnim nemocem, a to jak fyzickym, tak (pfedevs$im) k tém psychic-
kym. Interpretacni repertodry sexuality tak variuji na pomyslné skale mezi sexu-
alitou Spatnou, nezddouci, nemocnou, deviantni, amorélni a sexualitou dobrou,
zadouci, zdravou, normélni, moralni.

Interpretaéni repertodr nezddouci sexuality reprezentuji masturbace, pro-
miskuita a homosexualita. Masturbace je pojimdna jako vyznamnd deviace v nor-
malnim civilizovaném pohlavnim vyvoji. Kasuistika masturbujici divky, jak ji
pfedstavuji Divody, vypada takto:

,Z dévcete, které se nauci opakovani klitoralni sexudIni hry pod vlivem tichylného
¢lovéka nebo sexudlni vychovy v matefské skole, mtize vyriist nymfomanka. Zivot
nymfomanky je Zivot v troskach; k pohlavnimu aktu ji vede pouhé naléhavé necito-
vé mechanické nutkdni zopakovat svou ranou fixaci na klitordlni sexudlni hru. Za
vhodného partnera povazuje kazdého muze, ktery je ochoten se s ni spojit. Jeji touha
po pohlavnim vzruseni je jako alkoholikova touha po piti — nikdy nema dost, nikdy
neni zcela spokojena a nema ze styku zadny pozitek. Nebude nikdy schopna zra-
1ého, zivotoddrného pohlavniho pfizptisobeni, bez ohledu na to, zda se vdé a bude
mit déti, nebo ne.” [Divody 2010: 23-24]*

* Podobné svéa data skrze interpretaéni repertodry analyzuji Reynolds, Wetherell a Taylor
[2007].

* Diivody, pro¢ neucit sexudlni vijchovu jsou pfekladem materialu pochézejiciho ze Spojenych
statd americkych. Navzdory béZzné oc¢ekavané rozdilnosti mezi Evropou a USA, zvlasté co
se otdzek sexu tyce, se nezdd, Ze by ¢esti vydavatelé této brozury méli s rozdilnosti kontex-
t problémy. K otdzce sexudlni jinakosti Evropy a Ameriky se vratime v zdvéru textu.
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Ptasobeni sexudlni vychovy je diskurzivné stavéno na roven aktivit sexualniho
ato¢nika. Prvni véta implikuje kauzalitu mezi masturbaci a promiskuitou (jakkoli
je logicky inkonzistentni kreslit kauzalni linku mezi solitérnim sexem a mno-
hostrannymi sexudlnimi vztahy). Tato sexudlni nevyluc¢nost zptisobuje zavislost
- analogie s alkoholismem implikuje pfedstavu zkazy, jiZ sexudlni vychova-pro-
miskuita-zavislost pfindseji. Kazdopadné mnohost sexualnich partnert znamenda
pro Zenu nejen Zivotni katastrofu, ale brdni ji v sexudlnim naplnéni (o terapeutic-
kych aspektech diskurzu proti sexudlni vychové nize).

Vybor na obranu rodicovskych prav (VORP) argumentuje nasledovné proti
homosexualité:

,Naprosto nesouhlasime s tim, aby déti byly ve skolach formovany ideologii, kdy
rtizné pohlavni odchylky a nemoci jsou prezentovany jako varianty sexualniho cho-
vani. Nesouhlasime, aby byly seznamovany na zakladni skole s perverznimi sexu-
alnimi praktikami. Nazory odbornik na tato témata jsou odlisné a stale se méni,
zékony také. My, rodice, se fidime zdravym selskym rozumem a staletim osvédce-
nou praxi, Ze sexualita patfi do manZzelstvi, které je svazkem mezi muzem a Zenou,
a jen v tomto trvalém a laskyplném vztahu mohou vyrtstat fyzicky i psychicky
vyrovnané déti. Sexudlni zivot lidi, ktefi se odchyluji od této normy, nenf tfeba pro-
pagovat, natoz v zakladni skole.” [VORP, Tiskové zprava: Divody pro¢ odmitame
statni sexualni vychovu ve skole, 15. 6. 2010]

Nezadouci a deviantni sexualita je tak zcela explicitné veskera sexualita, kterd
se provozuje mimo manzelstvi, chapané jako vylu¢nd privéatni jednotka spojujici
muze a Zenu, a kterd nemd prokreativni charakter. Jakkoli se v ukdzce o mastur-
baci nabizi ¢isty repertodr nezadouci sexuality, ukdzkou o homosexualité jiz pro-
svitd repertodr sexu zZadouciho. Ten se zfetelnéji uplatiiuje v nasledujici pasazi,
kterd propojuje sex s city:

,+MuZzi si zvlast vazi ¢istych dévcat, a obvykle nemaji tictu k dévcatiim, ktera dosta-
nou snadno. Zduchovnéni sexuality vede k idealizaci urcitého, ,jedine¢ného clové-
ka“ druhého pohlavi, coz napliuje Zivot obou partnerti. V tomto pfipadé tedy nepla-
ti, ze 1 + 1 =2, ale Ze ptil + pil je jedna celad osoba. To je zdklad monogamni lasky,
na kterém jsou postaveny rodiny v demokratické spolecnosti. Pokud nejsou béhem
pohlavniho styku uspokojeny citové potieby a ten je omezen jen na fyzicky zazitek,
dochézi k frustraci, kterd casto vede k vaznym depresim. Mnozi pohlavné aktivni
mladi lidé hledaji dnes uvolnéni z téchto dusevnich depresi v perverzich, alkoholu,
drogéch a nezfidka sebevrazdé.” [Dtvody 2010: 34-35].

Tragické konce, deprese, poniZeni a smrt jsou vyrazné pfitomny, nicméné je na-
znaceno, jak se jim lze vyhnout. Dtiraz na citové naplnéni skrze Zivotni spojeni
s Clovékem, jenz tvofi myj idedlni protéjsek, s kterym teprve jsem ,komplet” — to
je diskurz romantické lasky. Pro sociologii ho objevil Anthony Giddens [1992]
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a definoval jej jako formu intimniho vztahu, jeZ se rozvijela s postupujici moder-
nitou a stala se pfevladajicim typem vztahu ve 20. stoleti. Pokud modernitu vni-
mame jako transformaci vefejné sféry, kterd upevnila postaveni muzi a z niz byly
Zeny vyloudeny, pak takové modernité piedstavuje romantickd laska radikalni
vyzvu. Skrze romantickou lasku se spole¢nost proménuje a v tomto smyslu jsou
Zeny ,citovymi revoluciondtkami modernity” [Giddens 1992: 130].

V diskurzu konzervativnich kritik(i sexudlni vychovy vystupuje laska, kterd
napliiuje charakteristiky lasky romantické. I zde je zdtiraziiovana komplementa-
rita jinak netplnych polovin. I zde je zd{irazriovano spojeni dusi, které dominuje
nad sexudlnim zapalem. Konzervativni laska, podobné jako Giddensova romatic-
ka, nenf slucitelna s chti¢em a pfizemni sexualitou: ten druhy je idealizovén. Pro
konzervativce, stejné jako je tomu u Giddense, je laska celoZivotnim projektem.

Giddensova pfedstava romantické lasky coby néstroje emancipace Zen vsak
byla kritizovana feministickymi autorkami pro odhliZen{ od pfetrvavajicich gen-
derovych nerovnosti v rdmci partnerskych vztahii [Jamieson 1999] ¢i pro pfe-
hliZeni zasadni dtilezitosti nerovného ekonomického uspofadani spolecnosti, jez
Zeny znevyhodnuje a které zlistavd pfipadnymi proménami intimnich vztaht
nepoznamendno [Evans 2003].> My upozorfiujeme, Ze diskurz romantické lasky
slouzi navysost konzervativnim ticeltim, konkrétné legitimizuje repertodr Zddou-
cf a zdravé sexuality. Zfetelné to ukazuje nésledujici pasaz, kterd kritizuje negati-
vistické pojeti sexualni vychovy ve skole:

,PotiZ je v tom, Ze doporuceni ministerstva skolstvi a navrhované ucebni materidly
z poloviny roku 2010 vice nez kdy dfive vytrhuji sex z kontextu vztaht a z kontextu
rodiny. Poukazuji spiSe na vSechna mozna rizika, od rozpadu rodiny pies nemoci
a rzné deviace az po nasili ohrozujici Zivot ditéte. Misto aby bylo malé, bezbranné
dité spolec¢nosti a rodinou ti¢inné chranéno, uvddime ho ve zmatek a hriizu ze Zivo-
ta, a to jiz ve velmi atlém véku. UZ se v nich nedocteme o vzdjemné lasce rodicti,
0 jejich spole¢né lasce k détem, ani o tom, ze kdyz dité takovou ldsku ma4, roste
zného zdravy, sebevédomy a zodpovédny clovek. Clovek, ktery vi, Ze ze sexudlniho
styku se mtiZe narodit dokonce !!! i novy jedinec, a ten by chtél byt nejmii tak Stast-
ny a milovany, jako jsou doposud alespon néktefi z nas.” [http://fatym.com/]

Tato ukédzka pfedstavuje interpretacni repertoar dobré, zdravé, zddouci sexua-
lity. Ten kopiruje mainstreamovy nahled na to, co sex je a md byt — vztahové
ukotveny, usazeny v laskyplnych emocich, rimovany rodinou. Je to pravé citu-
plnd domestikovana sexualita, kterd napojuje sexualitu v pojeti konzervativnich
kritikti sexudlni vychovy na commonsensudlni chdpéni, ¢imz ¢ini tento diskurz
pfijatelnym pro Sirokou vefejnost a legitimizuje odmitnuti ¢i oklesténi oteviené
sexudlni vychovy v ¢eskych skolach.

> Analyza romantické lasky v diskurzu ceské sexuologie a psychoterapie viz Liskova
[2011].
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Interpretacni repertoar genderu

S pojetim sexuality souvisi i chdpani genderu. Interpreta¢ni repertoar genderu,
ktery pfedstavuji konzervativni kritikové sexudlni vychovy, se vyznacuje bina-
ritou, esencidlnosti a komplementaritou. Zeny jsou podle nich vybaveny ptiro-
zenymi, typicky Zenskymi vlastnostmi, jako jsou intuice, duchovnost, empatie
a senzitivita. Tyto charakteristiky jsou ,, vrozené a pfedstavuji vé¢né zenské jadro”
[Dtvody 2010: 61]. Muzi jsou objektivni, prtibojni a ovladaji své Zivotni prostie-
di. Muz uziva svych charakteristik , ke zvladnuti problém” [ibid.: 83], zatimco
Zena se pfipravuje na svtj zasadni tikol, totiz reprodukci. Text v8ak vyslovné
odmita hierarchii mezi muzskymi a Zenskymi vlastnostmi — pfirozend Zenskost
a muzskost jsou explicitné prezentovany jako komplementarni.

V pojeti VORPu se vSak komplementarita neslucuje s genderovou rovnosti:

,Publikace MSMT nerespektuiji ptirozené rozdily mezi muZem a Zenou, kte¥{ se ve
vztahu navzdjem dopliuji. Nezminiuji se o jejich odliSném vnimani sexuality, nena-
hraditelnosti matky v prvnich letech Zivota ditéte, rozdilnosti matef'ské a otcov-
ské role, jak nas udi staleté zkuSenosti. Kapitola o genderu naopak vnasi do skoly
ni¢im neprokdzany nazor o stejnosti a zaménitelnosti obou roli, ktery mtize vytvofit
u ditéte zmatek. Nechceme, aby nase déti byly vystaveny ptisobeni této médni ideo-
logie.” [VORP, Tiskova zpréva: Dtivody pro¢ odmitdme statni sexualni vychovu ve
skole, 15. 6. 2010]

VORP zde posouva struktury vyznamu [Potter 1996], a to kdyZ vyuziva pfezna-
¢eni rovnosti na stejnost. Genderova rovnost dle nich neznamend rovnost mezi
Zenami a muzi, ale pozadavek na stejnost muzti a Zen. VORP se vymezuje vici
zestejnéni, nicméné v jejich pojeti riznorodost miize nabyvat pouze a jediné
dvou variant.

Genderova diference je analogicka diferenci sexudlni. Muz je na sex pii-

praven dfive, je agresivni. Zensky sexualni Zivot je omezengjsi, a to z dtvodii
biologickych a psychologickych. Divka si ma odfikat ve jménu svého reproduké-
niho tkolu: ,Vyvoj pravého Zenstvi (nejvétsiho daru lidstvu) vyZzaduje nerusené
dospivéni a pohlavni zralost.” [Divody 2010: 41]. Slovo ,nerusené” tu znaci pro-
sté sexu, a to jak promluv o ném v ramci formalni skolni vyuky, tak predevsim

jeho praktikovani. ,,Ne(na)rusenost” sexudlni praxi ma své jméno: panenstvi.

,Pfed soucasnou ,sexudlni revoluci’ se 5000leté vysoké hodnoceni panenstvi sta-
lo tak evidentnim a tak hluboce se vrylo do lidské psychiky, Ze by bylo pro muze
nebo Zenu tézké vymyslet vysvétleni, pro¢ by mél muz chtit, aby si jeho snoubenka
nepfinadsela do manzelstvi vzpominky na pohlavni styk s jinym muzem. Psychoana-
Iyza ukazuje, Ze prvni muz, ktery ma s divkou nebo Zenou pohlavni styk, zanecha
v ni trvaly dojem, ktery uz nikdy nebude k dispozici jinému muzi.” [Divody 2010:
58]
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Panenstvi je thelnym kamenem kultury, kterd je definovdna monogamnim
manzelstvim a tvofena kolem néj, a jako dalsi totemické aspekty kultury je nada-
no i jistou magii. Zena je od p¥irody nadana jistou kvalitou, kterou odevzda muzi,
a to pouze jedenkrat. Toto prvotni odevzdani se ji poznaci na cely Zivot, a pokud
jeji prvni sexudlni partner neni jejim manzelem, jeji budouci manZelsky sex bude
narugen pochybnostmi a pocity viny. Zena mé byt zdrZenlivd a k dispozici jediné-
mu muZi, na ¢emz zavisi jeji vyrovnanost. MuZz ma byt exkluzivnim vlastnikem
Zeniny sexuality, kterou on formuje skrze prvni styk, na ¢emz zavisi jeho sebejis-
tota. Muzska sexualita v kontextu panictvi diskutovdna neni. Tato asymetrie se
propojuje s komplementaritou genderového uspofadani.

Soucasti , pravého Zenstvi”, jeZ si vyZaduje ono dlouhé nerusené obdobi zra-
ni, maji byt pfedpubertalni div¢éi pratelstvi, v nichZ se sdilejf tajemstvi, ke kterym
kluci nemaji pristup. Tento , pfirozeny” vyvoj Zenské osobnosti mize byt nevratné

Mo

naru$en sexudlni vychovou. OvSem ani hol¢i¢i kamarddstvi nejsou bez rizika:

7
1

,Vyluéné prételstvi dospivajicich divek, bez kontaktu s chlapci, majf tendenci vést
divky k ,homosexualnim’ pocitiim. Erotické impulzy se pak postupné méni v homo-
sexudlni jedndni. NemuZe se rozvinout heterosexudlni p¥izptisobivost a nevyvinutd
dospivajici Zena zlstane vdzdna na homosexudlni spojeni.” [Ditvody 2010: 64]

Zena je tedy v neustdlém ohroZeni a at udéla krok kterymkoli smérem, pohybuje
se v minovém poli. Bud navaZe vztahy s chlapci a nechd se sexudlné zkorumpo-
vat, coz ji uvrhne do celozZivotniho nestésti, nebo se upne na pratelstvi s jinymi
Zenami, které se zvrhne v homosexualitu. Ani v jednom p¥ipadé Zena nedosdhne
,pravého, zralého” Zenstvi. Autentické Zenstvi je ohrozeno jesté jednim nebez-
pec¢im. Pokud je divka ,proti svym pfirozenym zdbrandm svedena” sexualni
vychovou k sexu, vysledek je, Ze ,jeji Zenské emoce vysychaji, stavaji se steril-
nimi, a mezi ni a jejim vnitinim Zenstvim a matefskymi city vznikd celozivotni
konflikt. Tak se rodi dnes$ni extrémni feministické aktivistky” [Dtvody 2010: 34].
Timto zptsobem jsou divky vedeny k tomu, aby se orientovaly pfedevsim na
vztah s jednim muzem (manzelem a otcem spole¢nych déti) a nevytvarely prilis
silné koalice jinde. Pravé Zenska izolovanost v soukromi je pro zachovani sta-
tu quo vyhodnd, udrzuje Zeny v soukromi, oslabuje zdroje, které by bylo mozno
mobilizovat v pfipadé potteby, at uz v politické angazovanosti ve vefejné sféte,
nebo v konfliktech v oblasti soukromé.

Zeny jsou dozorovany zptisobem, ktery se ani v ndznaku nevztahuje na
muZe. Jsou to opét pfedevsim divky, které jsou disciplinovany rozdélenim na ¢is-
té a necisté. Jsou to predevsim ony, které se mohou sexualni aktivitou ,,uspinit”,
a pfedevsim ony jsou zodpovédné za dodrZzovani pfedmanzelské cistoty, tedy
zachovani panenstvi. Dichotomie ¢isté a necisté je archetypalné spojena s Zen-
skym télem a v mnoha naboZenstvich, mezi néz patfi i kiestanstvi, predstavuje
mechanismus, pomoci kterého jsou Zeny udrzovany na jasné definovanych pozi-
cich. Symbolické zdliraziiovani Zenské télesnosti a jeji neustalé ohroZeni necis-
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totou vytésiiuje Zeny do iraciondlni, temné sféry. Kromé toho je stavi do pozice
objektu, jehoZ ¢istota bude dle danych kritérii posuzovana jinymi, pficemz vysle-
dek tohoto soudu je urcuyjici pro jejich celkovou spolecenskou pozici. Objektifiko-
vand télesnost hraje tedy v pfipadé divek na rozdil od chlapcti zdsadni roli, divky
jsou v roli posuzovanych a chlapci v roli jejich posuzovateld.

227

Z logiky bindrniho uspofddéni vyplyvéa, Ze ,nizsi” prvek musi byt hlidan
a disciplinovén, protoZe bez dohledu by se vymkl kontrole. Zarover se ozfejmu-
je, Ze tuha kontrola v sobé skryva pasti, jeZ brani Zenam, p¥islusnicim ,nizstho”
genderu, aby se ze své ponizené pozice vysvobodily. V logice konzervativnich
kritikt sexudlni vychovy nema Zena dobrou volbu, a viibec nejhorsim rozhodnu-
tim je aktivni emancipaéni usili.

Jakkoli diskurz konzervativnich kritikti sexudlni vychovy zdtiraziiuje kom-
plementaritu (a nehierarchi¢nost) obou pohlavi, vyse uvedené vyroky naznacuji,
Ze jedno je tu pro druhé vice nez druhé pro prvni, tedy jedno (nikoli ndhodou
to Zenské) je v pozici pfizplisobujictho se, definovaného, odevzdavajiciho se,
zatimco druhé (muzské) je v pozici toho, kterému se prizptisobuje, které definuje
a kterému se odevzdava. Muz (prvni sexualni partner) se otiskuje do Zeny, tedy
definuje ji. Prvni sexudlni partnerka pro muze tuto moc nema. Zena, ktera mastur-
buje, nebude schopna , Zivotadarného pfizptisobeni”, nebot si rozvine méné hod-
notnou reflexivni klitoridaIni rozko$ na tikor zralé vagindlni [feministicka kritika
nadfazovani vaginalniho orgasmu — Koedt 1970]. Zené/divce je také vénovano
disproporéné vice pozornosti, jeji sexualita, télo, ale i chovani na prvni pohled se
sexualitou nesouvisejici (div¢i pratelstvi) je podrobeno dohledu a disciplinaci.

Interpretac¢ni repertoar genderu se soustiedi na jinakost a komplementaritu
muzi a Zen, kterd ma hierarchicky charakter a jez nese manzelstvi, kolem néhoz
je organizovana kultura a které zprostfedkovava reprodukci —jak reprodukci bio-
logickou, tak reprodukci genderovych a sexualnich poradkd.

Moralni panika jako diskurzivni strategie

Konzervativni odptirci sexudlni vychovy zastavaji ndzor, Ze sexudlni vychova
by neméla mit misto v povinné skolni vyuce. Argumentuji pfedevsim odkazy
na moralku, normy a fad. Diskurzivni strategii mobilizujici konzervativce proti
sexudlni vychové je moralni panika varujici jednak pfed devastujicimi nasledky
sexudlni vychovy na déti a jejich psychosocidlni vyvoj, jednak pred jejim zhoub-
nym ptisobenim na celou spole¢nost. Skoln{ promluvy o sexu jsou identifikovany
jako faktor kauzalné zptsobujici socidlni problémy a jevy, které jsou za problémy
oznaceny, jako delikvence mladistvych, rozpad rodiny, potraty, eutanazie.

,Cetné p¥ipady gangsterstvi, prostituce a kriminality u 10-12letych prameni z nasil-
ného preruseni normalniho pohlavniho vyvoje pfed pubertou a Skolni sexualni
vychovou a pfedc¢asné probuzenym zdjmem o pohlavni styk.” [Divody 2010: 84]
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Sexualita je licena coby zaleZitost vyhradné intimni. Pokud je intimita narusena,
byt jen promluvou o sexu, mtiZze dojit k naruseni vyvoje jedince s nenapravitel-
nymi nasledky, jez doty¢na osoba ponese cely zZivot. Sexudlni vychova v ocich
odptircti vypada jako vyuka toho, ,jak si najit sexualntho partnera ochotného ke
vSemu (jak se parit jakymkoliv zptisobem); jak pfekonat vrozené mentdlni bari-
éry proti perverznostem; jak spoléhat na antikoncepci a potraty; a jak provozo-
vat vSechny mozné druhy pohlavni aktivity bez pocitu provinéni... to jsou jasné
rysy pasadkt a prostitutek” [Dtvody 2010: 88]. Podobné ¢esky VORP vedl svou
kampan pod heslem , Opravdu chcete, aby se vase déti ucily na zdkladni skole
soulozit bez zdbran a vycitek s kymkoli, kdekoli a jakkoli?”

Moralni panika se netyka jen jednotlivych socidlné patologickych jevi pfi-
¢itanych na vrub sexudlni vychové. Pfi snaze o jeji zdkaz nejde o nic méné nez
o ,zastaveni tpadku zdpadni civilizace (...) postavené na rodindch, které se skla-
daji z jednotlivca zijicich podle svédomi (a ne barbart Zijicich jen podle instink-
ta)” [Davody 2010: 49-50]. Kontrapunktem k devastaci, jiz zptsobuje sexudlni
vychova, mé byt Zidovsko-kfestanskd sexudlni moralka, ktera , podporuje zdpas
o existenci; udrZuje civilizovany Zivot; je v souladu se vSemi uzndvanymi na-
bozenstvimi” [ibid.: 88]. JelikoZ moralka vzesla pouze ze dvou naboZenstvi miize
stézi konvenovat vSem naboZenstvim bez rozdilu, dava vyraz , uzndvany” tusit,
kterd , vSechna” ndbozenstvi jsou hodna respektu, a ktera respektovédna byt ne-
museji.

V tomto bodé nachdzeji odptirci sexudlni vychovy stycnou plochu s inici-
ativami nacionalné orientované pravice, jejichZ politicky program stoji na pred-
stavé ohrozeni ,nasi civilizace”. Zastanci sexudlni vychovy jsou stavéni do role
vnitfniho nepfitele, ktery odklonem od hodnot a tradic ,nasi kfestanské spolec-
nosti” pfispéje k jejimu padu. Neni proto divu, Ze vyrazného uzndni se aktivitdm
VORPu dostalo od nacionalisticky orientovaného sdruzeni Akce D.O.S.T., kterd si
jako cil své ¢innosti vytkla podporu obcanskych prav a svobod i tradi¢nich hod-
not Ceské kultury a statnosti. Akce D.O.S.T. uspotadala 1. zat{ 2010 na podporu
VORPu demonstraci, na které zaznéla zdravice prezidentského vicekancléfe Pet-
ra Hajka, ktery si stéZoval na nizky medialni zdjem a prohlasil, Ze vétsimu zajmu
by se ztcastnéni tésili, pokud by to byli ,,veseli homosexualové nebo rozzlobené
sufrazetky, levicovi radikalové, takfeceni antifasisté, nebo alespori kapli¢ti kni-
hovnici, otviraci hrobt némeckych obéti ¢eské zviile ¢i vérozvéstové eurounio-
nistického réje pod berlinsko-bruselskym protektoratem. Prosté pokrokova elita
néroda!” (http://www.akce-dost.cz/)

V Hijkové projevu mtizeme identifikovat dalsi zdroj nacionalisty pocitova-
ného ohroZeni. To nepfichdzijen z ,necivilizovaného” ¢i ,nabozensky odlisného”
Vychodu, ale také z ,autoritdfského” Zdpadu, tj. od nadndrodnich politickych
struktur, které omezuji ndrodni suverenitu. Prdvé od Evropského soudu vyslo
rozhodnuti, Ze dité ma pravo na informace v oblasti sexuality, a to i v pfipadé, Ze
samo pochdzi z ultrakonzervativni naboZzenské rodiny. Evropska unie je odptir-
ci sexudlni vychovy vniména jakoZzto instituce omezujici prava rodicd, poptipa-
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dé jako ptivodce eroze tradi¢nich hodnot. Naciondlni ultrapravicové obcanské
sdruzeni Akce D.O.S.T. tak vytvofilo funkéni symbiézu s VORPem.®

Mezi vypovédmi odptircti povinné sexudlni vychovy lze nalézt i sofistiko-
vané konstrukce, které upozormnuji na to, Ze je tieba chrénit nasi civilizaci prave
proto, aby se urcitym skupindm, jako jsou napf. homosexualové, dostalo urcitych
zékladnich prav. Roman Joch, poradce premiéra Petra Necase a manzel jedné
z Celnych pfedstavitelek VORPu Jany Jochové Trlicové, v rozhovoru pro tyde-
nik Respekt uvedl: ,Kdybych ja byl homosexual, tak bych si pfedevsim uvédomil
— a jako heterosexual si to uvédomuji —, Ze Ziji ve spole¢nosti, kterd mou lidskou
svobodu a diistojnost chrani dobie, dokonale. Nejsem persekvovén, a proto bych
si mél takové spole¢nosti vazit a povazovat ji za unikétni. Ceho bych se ale bél
dlouhodobg, je, Ze by se tu mohli vytratit k moci (sic!) lidé, ktefi nezastavaji tyto
liberdlni ndzory.” (http://respekt.ihned.cz/) Naznacil tedy, Ze na obranu ,nasich”
tradi¢nich hodnot by se mély stavét praveé tyto skupiny, které vsak titizZ konzerva-
tivci zatracujf pro ,Zivotni styl” v rozporu s tradi¢nimi hodnotami.

Jochtiv argument je pozoruhodny v kontextu neddvnych feministickych
debat o postsekularismu v Evropé. Rosi Braidotti [2008] si v§im4, Ze v Evropé,
kterou jsme zvykli vnimat jako sekuldrni kontinent, se postupné proméruje
motivace k jednani ve vefejném prostoru a (znovu) ziskdvd charakter zboznosti
a spirituality. Vefejnd sféra prestava byt vyhradné sekuldrni. Co je jesté dilezitéj-
81, je skute¢nost, Ze v Evropé, fundamentalné formované osvicenstvim, pfestdvd
délici linie mezi kritickym myslenim a dogmatismem kopirovat linii mezi seku-
larismem a ndbozenstvim. Podobné argumentuje Judith Butler [2008], ktera tvr-
di, Ze normativni sekularismus riskuje, Ze se stane oporou antiislamské xenofo-
bii. V poslednich mésicich skute¢né ultranacionalistické strany nap¥i¢ Evropou
vyrazné boduji ve volbach a hlasy voli¢ti ziskavaji nikoli na primitivnim hesle
,Cizi pry¢”, ale prostfednictvim sofistikovanéjsi rétoriky o ochrané ,nasich”
zépadnich svobod a tradi¢né znevyhodnénych segmentti populace, jakymi jsou
napiiklad Zeny. Z podobnych pozic Joch pléduje za prava homosexudlti. Ovsem
s tim rozdilem, Ze se neodvoldva na osvicensky sekuldrni Evropu, ale na kfestan-
skou tradici. Jakkoli 1ze propagovat xenofobii z ¢isté sekuldrnich pozic, jak uka-
zuji Butler a Braidotti, tak 1ze xenofobné argumentovat z pozice tradi¢né hege-
monniho ndbozenstvi. V pfipadé soucasné Ceské republiky se zda, Ze je to pravé
prolindni a (znovu)sbliZovani majoritni ndbozenské doktriny se statni politikou,

2.2

které vytvaii amalgdm netolerance a porusovani prav.

Pozoruhodnym textem, ve kterém Ize dobfe sledovat tyto diskurzivni stra-
tegie VORPu, je dokument ,Procisténi RVP spornd témata”, ktery pfichystal
VORP v zaii 2011 pro vefejnou diskuzi ke zméndm RVP. Tuto diskuzi inicioval
Vyzkumny tdstav pedagogicky na podnét z MSMT. Uz samotny nazev dokumen-

¢ VORP na oplatku vyjadfil podporu rozhodnuti ministra skolstvi Dobese dosadit do
funkce svého ndméstka Ladislava Batoru, pfedsedu Akce D.O.S.T. a byvalého lidra kan-
didatky neonacistickym postojiim blizké Nérodni strany, jenZ je zndm také svymi vypady
proti homosexualtim.
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tu je signifikantni. K hlavnim pozadavkiim vznesenym v tomto dokumentu patfi
vyskrtadvani urcitych slov, slovnich spojeni a pfedevsim s nimi spojenych agend.
Kromé vyskrtavani slov spjatych pfimo se sexualitou, jako je slovo intimni nebo
souslovi sexudlni zneuZivdini, navrhl VORP vyskrtnout terminy jako rovné postaveni
muzii a Zen nebo prevence rasistickijch, xenofobnich a extremistickych postojii.

,Svtij pozadavek zdivodiiuje ndsledovné: Zaci se maji uéit slusnému chovéni ke
vSem lidem, bez ohledu na to, kym tito lidé jsou. Rtizné antidiskriminaéni aktivity
(zde genderova) pouze vnaseji pochybnosti o skute¢né rovnopravnosti lidi z ozna-
¢ené skupiny (zde Zeny). (...) Vychova k toleranci a respektovani lidskych prav JE
prevenci rasistickych, xenofobnich a extremistickych postojti. Zd{iraziiovanim nega-
tivnich postojti 1ze dosdhnout pouze jejich akceptaci zaky jako symbolu vzpoury
v puberté.” [VORP, Procisténi RVP spornd témata]

VORP nezdtvodriuje vyskrtnuti rovnych pfileZitosti muzii a Zen ¢i prevence
xenofobie explicitnim odmitnutim této agendy, ale tvrdi, Ze jejich zahrnuti by
vlastné paradoxné zptisobilo minuti cile. Sdm sebe tak stavi do role obhdjce téch-
to agend, ba co vice, ochrance vseobecnéjsich principti rovnosti a tolerance, které
by mohly byt podryty tim, Ze nékteré skupiny budou v RVP zminény a jiné ne,
proto navrhuje jejich odstranéni, tedy ocisténi od nich.

Ochranit nasi civilizaci i dobry psychosocidlni rozvoj a zdravi déti a mla-
deze chtéji odptirci sexudlni vychovy pfiklonem k tradici. Tradice je oznacovana
jako to, co je provétené, stabilni, a proto dobré. To, co je nové, neovéfené, netra-
di¢ni, je zhoubné a amordlni. Podezfelé jsou pfedevsim promény, jichZ sexualni
chovani doznalo za poslednich nékolik desetileti, jak jsme vidéli ve vyse uvede-
ném stanovisku VORPu k homosexualité. Podobné referuji o tématu i Dvody:
,tisice let vyzkouSenych a ovéfenych Zivotodarnych standardd a hodnot nelze
NIKDY zlepsit nadzory a chovanim popularizovanymi jednou ¢i dvéma generace-
mi.” [Davody 2010: 67; zvyraznéni v origindle] Lidé si nemohou sami urcovat, co
je spravné a nespravné, jde-li o sex, a rozhodné se nemaji ,,spoléhat na sexudlni
propagandu homosexudlnich aktivistt” [ibid.: 38], jiz se jim dostava prostied-
nictvim Skolnf sexudIni vychovy. Tradice je jeden z nejproménlivéjsich fenoménti
soucasnosti. Je to idealizovana pfedstava o minulosti, kterd je vyuZzivana k udrzo-
vani statu quo, k legitimizaci nerovnosti a nespravedInosti. Velmi dobfe se hodi
i k posilovani autoritaiskych politickych tendenci, nebot ifeni pocitu ohrozeni
pfispiva k riistu potieby ochrany pfed vSim jinym a neznamym.

Diverzita je naopak né¢im, co dle konzervativcti tradici odporuje, a je pro-
to tfeba se ji vyvarovat. Rozmanitost praktik je, jak jsme vidéli vySe, spojovana
s perverzi. Nezlistdva vSak u vymezeni se vii¢i urcitym praktikdm, netolerovatel-
né je i rozmanitost nazort. VORP deklaruje, Ze:

,Vybor na obranu rodic¢ovskych prav (obnoven v ¢ervnu 2010) bojuje od svého vzni-
ku proti povinnému vyucovani takovych pfedmétii a témat, v nichZ neni vSeobecnd
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spolecenska shoda nazorti. Sexualni chovani ¢lovéka k takovym témattm nepo-
chybné patti. Proto také VORP odmitl vnucovani tzv. ,oteviené sexudlni vychovy”
povinné do skol, protoze tento smér popira moralni hodnoty uznavané podstatnou
¢asti nasi spolecnosti. Zaroven vSak rodi¢im nezakazuje, aby se jejich déti ztcast-
nily jakéhokoliv nepovinného pfedmétu, pokud je pro né r