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1

Zakovska rozmanitost se u nas vyrazné pfipomnéla v souvislosti s inkluzivnim vzdélavanim.
“Horkym” tématem se pak stala zejména zhruba pfed deseti lety po pfijeti proinkluzivni
novely Skolského zakona, ktera vyvolala nejen v pedagogické obci zna¢né kontroverze.
Pfredlozena habilitaéni prace v podobé komentafe o rozsahu 35 stran a Sesti kumulovanych
studii je tak bezesporu aktualni. DulezitéjSi vSak je, Ze je v domacim prostfedi jedina, ktera
téma “inkluzivnosti” zafazuje do SirSiho ramce zvladani zakovské diverzity, tedy narustajici
heterogenity Skolnich tfid. Ve svém posudku se nejprve budu vénovat jejim silnym strdnkam.

1)

2)

3)

Komentar neni jen pfehledem abstraktl kumulovanych studii, ale je dilezitym
logickym, teoretickym i metodologickym voditkem pro jejich ¢teni. Od pocatku
nastoluje otazku dnedniho vzdélavani prostfednictvim napéti mezi tzv. Sirokym (spise
bych fekl “obecné pedagogickym”) a tzv. Uzkym (spiSe “specialné-pedagogickym”)
pojetim zakovské rozmanitosti. A poctivé pfiznava i rizika obou pfistupu, byt
vyzkumné doklada preferenci pfistupu prvniho. Komentar pak pokracuje
zdlvodnénim metodologie jejich vyzkum, pfehledem hlavnich zjisténi a jejich
teoretickymi, metodologickymi a praktickymi implikacemi. Text je sice hutny, ale
vyborné logicky vystavény a velice ¢tenafsky pfivétivy.

Kumulované studie nesou autorskou pecet od 30% do 60% (jedna studie v Ceském
Casopise je vyluénym dilem habilitantky) a byly publikovany v kvalitnich ¢asopisech s
IF. Oceniuji, ze podily autorky jsou konkretizovany také kvalitativné a spoluautofi
dolozili sv(j podil.

Za dulezity prispévek autorky k pedagogické teorii povazuji pojmové rozliSeni jinak
vagni “diverzity” na pedagogické pojeti a na pojeti specialné pedagogické nebo
kategorialné kompenzacni. Prvni je vysledkem demokratizace pfistupu ke vzdélavani
vS8ech zaku. Druhé identifikuje, vybira a také znackuje skupiny zakl podle jejich
specialnich potfeb definovanych zdravotnim nebo socio-ekonomickym/kulturnim
znevyhodnénim nebo nadanim. Pravé reduktivni druhé pojeti vyvolalo u nas v Gvodu
zminéné kontroverze a rezistenci velké ¢asti pedagogické obce. Habilitantka pak
odmita disjunktivni pfistup (jedno, nebo druhé) a pléduje za komplementaritu obou
pfistupl. Vysledky prvnich tfi studii, z nichz kli€ova je prvni prezentovana studie
identifikujici pét jadrovych inkluzivnich praktik (diferencovana vyuka se zda byt
nejdostupnéjsi) a deset kliCovych strategii vzdélavani v inkluzivnich Skolach,

1V textu posudku se Ize zaméfit naptiklad na tyto oblasti: aktualnost tématu, pfistup k feeni, pouzita
metodologie, kvalita a spravnost dosazenych vysledk, puvodnost dosazenych vysledku, uplatnitelnost vysledku
pro rozvoj oboru a dalSi badani, uplatnitelnost vysledkua v praxi, formalni GUprava a jazykova Uroveri prace,
pfipominky k habilitaéni praci uchazece.
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4)

5)

6)

7)

dokladaji, Ze jde o praktiky povazované za obecné efektivni pro kvalitni vzdélavani.
Studie je dopInéna vyzkumem identifikujicim obtize studentd uditelstvi zvladat
diferencovanou vyuku i vyzvami pro pojeti vysoko3kolského kurikula v jejich pfiprave.
Treti pfehledova studie 26 vyzkumnych textd pak doklada nase potiZze s uchopenim
obecné pedagogického (Sirokého) pfistupu k riznosti zaku.

V pfipadé selektivné kompenzacniho, uzkého pojeti riznosti zakl zkoumaného

v dalSich tfech studiich (habilitantka se v nich vénuje hlavné Romum) je teoretickym
pfinosem hlavné dlraz na nutnost chapat etnické &i sociokulturni kategorie ne podle
statickych a homogennich charakteristik skupiny projikovanych do jedinct jako
charakteristik neménnych. Doklada moZnost pfistupovat k nim jako k situacné
proménlivym a individualné kontextovym.

Kvalitativni metodologie vyzkumu (etnografie, biograficka metoda, pfipadové studie)
je srozumitelné podana, a predevsim presvédcivé zdivodnéna. NejsilngjSim
argumentem ve prospéch téchto metod je konstatovani rozporu mezi veskrze
pozitivnimi vysledky dotaznikového Setfeni romskych matek vypovidajicich o vztahu
ke Skole a skoly k jejich détem a jejich negativnimi zkuSenostmi odhalenymi

v rozhovorech a biografickém vypraveéni).

Implikace pro teorii, metodologii a praxi pak hutné shrnuje pfinosy v téchto oblastech.
Kromé jiz zminéné teorie ocenuji metodologickou vyzvu, jak konstruovat vyzkumné
vzorky zahrnutim vSech relevantnich aktérd, vSech zaku, ale také jejich rodict. A
ziskat jejich perspektivy, zejména pak ,pfivést k feci“ hlasy téch dosud
marginalizovanych. Napf. drtiva vétSina vyzkuma inkluze se omezuje jen na postoje a
nazory uciteld nebo (méné Casto) rodi€u. Habilitantka navic ukazala, Ze je dulezité
doplnit rozhovory a dotazniky pozorovanim in situ, v jejim pfipadé béhem stovek
vyu€ovacich hodin.

Prakticky pfinos jejich (a jejich kolegu) vyzkumd samoziejmé nemulze byt okamZity,
ani jednoduse proveditelny. Nicméné, pro zkvalitnéni pfipravy budoucich ugitelt a pro
dal$i vzdélavani ucitelt prace s modelem diferencované vyuky uz ted potencial ma.

Opravdu vazné pfipominky habilitacnimu spisu nemam. Prace je na vysoké odborné urovni,
s mimoradné vyvazenou teoretickou analyzou i empirickym dolozenim. Jen nékolik
pfipominek:

1)

2)

3)

4)

Kritickou sociologii kritizovand ,indiference k diferencim“ (Bourdieu) se navrhuje feSit
diferencovanou vyukou. Podle nékterych autor( (srv. Rochex, J.Y.: Innovation
pédagogique et démocratisation de I"école: un rapport pour le moins problématique.
Pedagogika, 2015, 65(5), 471-486) je vSak tato praktika vystavena riziku tzv. aktivni
diferenciace (tj. nesniZzuje vychozi nerovnosti mezi Zaky). Gradované ulohy,
aktivizujici zplsoby zapojeni zaku nebo spoluprace s asistentem pedagoga vedou
nakonec ke kognitivné nenarocné, byt “motivujici“ i spiSe zabavné aktivité zaku

s hor8imi vychozimi pfedpoklady.

V obhajobé& metodologie habilitantka tvrdi, Ze dat hlas marginalizovanym je
usnadnéno ,nharativni kompetenci vlastni biografické analyze”. PFi asymetrii mezi
vyzkumniky a respondenty z minority by takové tvrzeni vyZadovalo pfesvédCivé;si
vysvétleni.

Po formalni a textové strance je prace velmi dobra. Jazykové pouze lituji fady
anglicismU. ,Adresovat rozmanitost®, ,fokusovat participaci‘ nebo ,zkompetentfiovat
aktéry" v dobé dominance anglictiny, kdy uz zavazné vysledky vyzkumu &esky nestoji
za to psat, sice nepfekazi vyzkumné komunité. Nicméné ¢estina by mozna nutila
polysémii napf. pojmu ,adresovani“ Iépe vystihnout (pfistupovat k, fesit, zvladat?).
Pro celou odbornou komunitu by bylo velice prospésné, kdyby téma bylo zpracovano
monograficky (podobné jako anglicky vydana autor€ina monografie o romskeé identité
a ritualech ve Skolni tfidé z r. 2018) — a jesté Cesky. Z anglosaského prostredi
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prevzaty zanr kumulovanych praci bohuzel €ini z tak skvéle soustfedéného
vyzkumného usili jakasi membra disjecta.
Dotazy oponenta k obhajobé habilitacni prace (pocet dotazu dle zvazeni oponenta)
1) Uvitam, kdyZ habilitantka odpovi na prvni dvé pfipominky uvedené vyse
2) Jak byste konkrétné popsala Zadouci komplementaritu Sirokého a uzkého pojeti
zakovskeé rtznosti?
Zaveér

Habilitacni prace Mgr. Jany Obrovské, Ph.D., s nazvem ,Adresovani Zzakovské rozmanitosti ve
vzdeélavani“ spliuje pozadavky standardné kladené na habilitaéni prace v oboru Pedagogika.

V Praze

Dne 11. bfezna 2026
podpis
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Annex No. 10 to the MU Directive on Habilitation Procedures and Professor Appointment
Procedures

HABILITATION THESIS REVIEWER'S REPORT

Masaryk University

Applicant Mgr. Jana Obrovska, Ph.D.
Habilitation thesis Addressing Student Diversity in Education
Reviewer

Reviewer's home unit,
institution

2

Student diversity has become a prominent topic in our context particularly in connection with
inclusive education. It became a “hot” issue especially about ten years ago, following

the adoption of the pro-inclusive amendment to the Education Act, which provoked
considerable controversy not only among educators.

The submitted habilitation thesis, consisting of a 35-page commentary and six cumulative
studies, is undoubtedly timely. More importantly, it is the only work in the domestic context
that situates the topic of “inclusiveness” within the broader framework of addressing student
diversity—that is, the increasing heterogeneity of school classrooms. In my review, | will first
focus on its strengths.

1) The commentary is not merely an overview of abstracts of the cumulative studies;
rather, it serves as an important logical, theoretical, and methodological guide for
their reading. From the outset, it frames the issue of contemporary education through
the tension between the so-called broad (I would call it “general-pedagogical”) and
the so-called narrow (“special-pedagogical”) conceptions of student diversity. It also
openly acknowledges the risks of both approaches, although the research evidence
supports the preference for the former. The commentary then continues with
a justification of the research methodology, an overview of the main findings, and
their theoretical, methodological, and practical implications. Although the text is
dense, it is very well structured and highly reader-friendly.

2) The cumulative studies bear the author’s contribution ranging from 30% to 60% (one
study published in a Czech journal is solely the work of the habilitation candidate) and
have been published in reputable journals with an impact factor. | appreciate that
the author’s contributions are specified qualitatively, and that the co-authors
documented their respective roles.

3) | consider the author’s conceptual distinction of the otherwise vague notion of
“diversity” into a pedagogical conception and a special-pedagogical or
categorical-compensatory conception to be an important contribution to pedagogical

2 In the text of the review, you may focus, for example, on the following areas: the relevance and timeliness of the
topic, the approach to addressing it, the methodology used, the quality and accuracy of the results achieved, the
originality of the outcomes, the contribution of the results to the development of the field and to further research,
the practical applicability of the results, the formal structure and linguistic quality of the thesis, and any comments
regarding the candidate’s habilitation work.
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4)

5)

6)

7

theory. The former results from the democratization of access to education for all
pupils. The latter identifies, selects, and labels groups of pupils according to their
special needs defined by disability or socio-economic/cultural disadvantage or
giftedness. It is precisely this reductive second conception that has caused

the controversies and resistance within the educational community mentioned

at the beginning. The candidate rejects a disjunctive approach (one or the other) and
argues for the complementarity of both.

The results of the first three studies—of which the first is pivotal, identifying five core
inclusive practices (differentiated instruction appears to be the most accessible) and
ten key strategies of instruction in inclusive schools—demonstrate that these are
practices generally considered effective for high-quality education. This study is
supplemented by research identifying the challenges student teachers face in
managing differentiated instruction and the implications for university curricula that
prepare them. The third review study of 26 research papers documents the difficulties
we face in grasping the general-pedagogical (broad) approach to student diversity.
In the case of the selective-compensatory, narrow conception of student diversity
explored in the next three studies (in which the candidate focuses primarily on Roma
students), the theoretical contribution lies particularly in the emphasis on the need to
understand ethnic or sociocultural categories not through static and homogeneous
characteristics attributed to groups and projected onto individuals as immutable traits.
She demonstrates the possibility of approaching them as situationally variable and
individually contextualised.

The qualitative methodologies used in the research (ethnography, biographical
method, case studies) are clearly presented and, above all, convincingly justified.
The strongest argument in favour of these methods is the demonstration of the
discrepancy between the overwhelmingly positive results of the questionnaire survey
of Roma mothers regarding their relationship to the school and the school’s
relationship to their children, and their negative experiences revealed through
interviews and biographical narratives.

The implications for theory, methodology, and practice concisely summarise

the contributions in these areas. In addition to the theoretical aspects mentioned
earlier, | appreciate the methodological challenge of how to construct research
samples by including all relevant actors—all pupils as well as their parents—and
capturing their perspectives, particularly by “giving voice” to those previously
marginalised. For example, the vast majority of inclusion research focuses only on
teachers’ attitudes and opinions or, less frequently, on parents. The candidate also
demonstrated the importance of supplementing interviews and questionnaires with
in-situ observations—hundreds of hours of classroom observation in her case.

The practical impact of her (and her colleagues’) research cannot, of course, be
immediate or easily implemented. Nevertheless, the model of differentiated instruction
already has potential to improve both initial teacher education and continuing
professional development.

I have no truly serious reservations concerning the habilitation thesis. The work is of a high
scholarly standard, with an exceptionally well-balanced theoretical analysis and empirical
support. | offer only a few comments:

1)

The issue of what critical sociology calls “indifference to differences” (Bourdieu) is
proposed to be addressed through differentiated instruction. However, according to
some authors (cf. Rochex, J.Y.: Innovation pédagogique et démocratisation de
I'école: un rapport pour le moins problématique. Pedagogika, 2015, 65(5), 471-486),
this practice is exposed to the risk of so-called active differentiation (i.e., it does not
reduce the initial inequalities between pupils). Graduated tasks, activating forms of
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pupil engagement, or cooperation with a teaching assistant may ultimately result in
cognitively undemanding — albeit “motivating” or rather entertaining — activities for
pupils with weaker initial prerequisites.

2) In defending her methodology, the candidate argues that giving voice to marginalised
groups is facilitated by the “narrative competence inherent in biographical analysis.”
Given the asymmetry between researchers and respondents from minority
backgrounds, such a claim would require a more convincing explanation.

3) From a formal and textual perspective, the work is very good. Linguistically, | regret
only the frequent use of Anglicisms. Expressions such as “adresovat rozmanitost” (“to
address diversity”), “fokusovat participaci” (“to focus participation”), or
“zkompetentriovat aktéry” (“to empower actors”) do not present an obstacle for the
research community at a time when English so strongly dominates that publishing
major research results in Czech is often no longer considered worthwhile. However,
the Czech language might compel us to capture the polysemy of a term such as
“addressing” more precisely (approach, deal with, manage?).

4) It would be highly beneficial for the entire scholarly community if this topic were
developed in monographic form (similar to the author’s English-language monograph
on Roma identity and classroom rituals from 2018) — and preferably in Czech.
Unfortunately, the genre of cumulative studies, adopted from the Anglo-Saxon
academic environment, turns such an excellently focused research endeavour into
a kind of membra disjecta.

Reviewer's questions for the habilitation thesis defence (number of questions up to
the reviewer)

1) 1 would appreciate if the candidate could respond to the first two comments listed
above.

2) How would you concretely describe the desirable complementarity between the broad
and the narrow conceptions of student diversity?

Conclusion

The habilitation thesis entitled Addressing Student Diversity in Education by Mgr. Jana
Obrovska, Ph.D., fulfils requirements expected of a habilitation thesis in the field of Pedagogy.

In Prague

Date: 11 March 2026 Signature:
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